DOCUMENT RESUME

ED 091 491 32 up 014 270
- TITLE Promising Practices: A Guide to Replication.
_ Classroom Directory.
JAINSTITUTION california State Dept. of Education, Sacramento. Div.

of Compensatory Education.; Los Angeles Unified
School Dlstrlct, Calif.

PUB DATE 8 Jan 74
NOTE 180p.; For the "Prlnc1pal's D1rectory,' see UD G114
. 269 )
EDRS PRICE MF-$0.75 HC-$9.00 PLUS POSTAGE
DESCRIPTORS Academic Achievement; Class Organization; *Classroon

- Techniques; Elementary School Curriculum; *Elementary
Schools; #*Guides; Individualized Instruction; *Inner
, City; Kindergarten; Parent Participation; *Schoel
' Organiza.icn; Teaching Methods; Ungraded Elementary
Programs; Ungraded Primary Programs
IDENTIFIERS ?lementary Secondary Education Act- Tltle I; ESEA
- : Title I; Los Angeles : .
ABSTRACT :
. The 111th Street School is successfully educating
black students K-6 in inner-city Los Angeles. The key to the
program's success is a form of organization designed to functionally
" support an ungraded system of d1earning centers devoted to attainment
of specific educational objectives. Two Directories, this for the
classroom teacher and a separate volume for the principal, provide a
complete pattern to follow in creating a similar structure within
your own school environment. At 111th Street School teachers,
resource personnel, and supporting aides and volunteers are organized
into two units. The Early Childhood unit serves children who would
normally be in K-3. The Upper Age group serves children who would
normally be in grades 4-6. Students are freely transferred betwéen
the units based on their abilities. The environment of the 111th
Street School is dynamic. Frequent faculty workshops, team meetings,
and staff development activities result in improved procedures for .
managing the ungraded instructional program aud the general operation
of the school. Objective oriented hard work by students, staff, and
parents has resulted in significant 1mprovement in acadenic
performance. (Author/JHM)




Promising Practices
A Guide toReplication

Classroom Directory

ONE HUNDRED ELEVENTH STREET SCHOOL

DR. LOVELIA P. FLOURNOY. PRINCIPAL

This Directory was produced by
The Los Angeles City Unified School District

Dr. William J. Johnston, Superintendent
in cooperation with

The Compensatory l'{iducuti()n Activity Support Unit of the
California State Department of Education
Wilson Riles

Superintendent of Public Instruction

January 8, 1974

J S DEPARTMENT OF KEALTH,
EOUCATION & WELFARE
NATIONAL INSTITUTE OF
EOUCATION .
THIS DOCUMENT WAS BEEN REPRO
OJCED ExXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN
ATING IT POINTS OF VIEW OR ORINIONS
STATED DO NOT NECESSARILY REPRE -
:’ SENTOFFICIAL NATIONAL INSTITUTE OF
B EDUCATICN POSITION OR POLICY




O

LRIC

i [=3a]
Mr. Manuel V. Ceja

Acknowledgements

Dr. Lovelia P. Flournoy, Principal
Mr, Danicl R, Lawson, Vice Principal
Faculty and Statl ol P Street School

Mr. John Leon, Superintendent, Area B, LAUSD

Mr. William Anton. Director, ESEA, Title {. LAUSD

Mr. Petham Cathoun, Assistant Director, ESEA, Title I, LAUSD
Mr. Hal Kimball, Field Coordinator, Area B, LAUSD o]

Acting Support Unit Munager
Compensutory Education Activity Support Unit

" Vernon Broussard: Chicel, Program Development
(ompunmlm\ Education Activity buppolt Unit

State Department ol Education

Funding provided by ESEA Title |

e M
.
. Learning Achievement Corporation
San Jose, California
. ii



The ClilssrdonlDirectory-...........'...'...'..o..'.....’a....'....4..'..................l

e - I'he THIth Street School is successtully educating bluck students (rom grades K-0 in inner-city
Los Angeles. The Key to the program’'s suceess is a form of organizution designed to functionally
support an ungraded system ol learning centers devoted to attainment of specilic educational
objectives, Two Directories, this for the Classroom Teacher and a sepurate volume lor the
Principul. provide a complete pattern to tollow in'creating a similur structure within your own
scliool environment, o :
To UNDERSEAND the THTth Street School Program: L
1o Sean the TABLE OF CONTENTS ol this Directory to see how the book is organized.
2. Read caretully the BACKGROUND section of this Directory., e
3. Review brictly the CALENDAR section? note the Key instructional events {in hold face) and
the supporting events,
4. In Section 3 (SUPPORTING DOCUMENTS) read the Saple of Feacher's Planning Guide:
Word Attack (page 350 the [HTth Street School Assessment Procedures (page ST ) and
Classroom Management (page 58 ).
5. Review brictly the Sample Instructional Sequences for mathematies, reading, language, cte.,
beginning on page 63 to appreciate how the theoretical framework ol 1GE is applied in the
school setting,
r— . :
. . N
st ' ‘
4’// ~~~~~ . - - . o
To PLAN Your Own Version of the 11 Tth Street School Program: a
I. Work only with the month of September in vour CALENDAR. For cach event described
there, read carefully the SUPPORTING WOCUMENTATION and relate these procedures to
your own student population and environment. N
3
‘ L
4 p
\
O . ' . .
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20 Make alist o the changes in your instructional program thal \vould be 1u|unul to adopt a
- syructare such as that used o the THTEh Street Schoul,

s

. List the resources. (instructional materials, tests, equipment aides, student teachers, volun:
teersy that would be necessary to adopt such a program. Reference the lastructional Organi-
zation Plan (page 8 ). Assessment Procedures (page 51 ) and List o Instructional Materiais
{puge 109 v :

4. List the subjects you would preler to have treated in stalT workshops,

i

'Jl

. Participate in st T discussions and mu)lpmdlc the results of the above analysisinto an over-
all school program pldn

To IMPLEMENT the New Program in Your Classroom:

FoAnnotate vour own CALENDAR to retiect decistons made in the overall school program
plan. Note that the heavily preprinted first months of the CALENDAR providespatterns for
vour interpretation in Liter months.

2. Work within your team to organize the Instructional Schedule (page 9 ) for the age group
yvou will be working with,

Reccive vour cquipment., materials, and su plics aml orfganize them into learning centers as
desceribed in Classroom Management (page 58 ).

"

a

s - e CParticipate- in the Stall Development Workshops to learn thedisgnostic-preseriplive proeess
outlined’in the Planning Guide (page 35).
” K :

. Pertorm the diagnostic testing, then begin the first three-week instructionitl cycle.

A

0. Proceed wil® eventsus calendared: garticipate in reviews with your team leader as scheduled,

L "

— e e
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111TH STREET SCHOOL
OVERVILW

GENERAL INFORMATION

\
The One Hundred Eleventh Street-llementary School is in Administrative Area B of the Los
Angeles Unified School District. Located in the heart of the Black Community ol Watts, the
school attracts visitors from other schools and school districts throughout the natien. Visitors
are interested in observing the excetlent instructional program and the enthusiastic cooperation
of both children and purents of the largely disadvantaged community which the school serves.

The mstructional program at T 1th Street School is completely ungraded. with teachers,

resource personnel wad supporting aides and volunteers organized into two units. The Early
Childhoed unit consists of four teams and serves children who would normally be in grades K=3.--
The Upper Age Group serves cliildren who would normally be in grades 4-6. Students arce Ireely
transterred between the units based on their abilities. Thus it is not unusual Lo see a student two
or even three years older than the other students in a small group working on the same objee-
tive. Students may learn individually. or in small, class-size or large groups, depending on their
individual needs and resources availuble. .

Fhe environment ol the T th Street School is dynamic. Frequent laculty workshops, team
meetings and statt development activities result in improved procedures l'or managing the
uneraded instructional program and the general operation of the school. The School Organiza-
tion Chart is shown below. The stall at the 111th Street School have supplemented and modified
the busic instructional design as necessary to accomplish the objectives ot the school and 'the

Los Angéles Unified School District. Since 1'11th Street isa Title I school, they have reccived

the support of Title I administrative statf at Bimini Place Center on West 2nd Street in Los
Angeles, and from the Compensatory Education Activity Support Unit, Program Development.

All visitors are’ impressed by the attitude ol the students at the HlEth Street School. Adults are
met with bright smiles and friendly greetings when they encounter students in the halls o) -
vard. The grounds and buildings are spotiess largely because ol student pride and assistance.
Many of the boys participate in the Scouting and Cub activitics of Troop 458 which is sponsored
by the school. Parents also take pride in the 11 1th Street School and actively participate in the
instructional program and overall school operation. Special classes are conducted to enhance

the erfectiveness of parent volunteers. Many parents who desire to do so, become paid aides
after they have completed, trainiing and gained some experience. The Parent Advisory Council

is also active in helping Lo sel school policy and in solving problems requiring community
support. ' i '

O
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Objective-oriented hard work l)y students, statl and parents at this school has resulted in signi-
; * licant and sustained improvement in academic performance, A report reteased in October, 1973,
L by the Districtindicates that thec T th Street School is the only school in Area B to meet
{0 District Objectives at five levels, both for monthsto-month gains and for reduction o1 the «

/ number of students in the tower two quartiles. The system at 11 1Tth Street School works? The
/' purpose ol this directory is to provide a succinet summary of what happens in the classrooms
Ty there. A companion PRINCIPAL'S DIRECTORY provides a similar summary of overall school
/ operation. ‘ :
D}
-
) "

£y

i

-

DEMOGRAPHIC SUMMARY

SCHOOL LOCATION:-1630 East 11 1th Street, Los Angeles, California 90059
" Telephone (213) 564-2545 :

POPULATION BY GRADE: © K | 23 4 5 .6 . TOTAL
101 134 131 127 142 126 133 894

NUMBER ON AFDC: 849 =95% _ R
ETHNIC BALANCE: 99.78% BLACK .22% MEX}CAN-AMERICAN
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i) '
OPERATION OF T'1HE l:\_‘S'l"l{U("l'l(‘_)Nf\ L SYSTEM
{ e program operates within lhcg.‘x'lruu-.u'c of the lustructional Model (liugrumn‘.cdbelow. The
broadest Ohjectives ar® derived fromethe 1111h Street School Philosophy and the District
achievement goals stated carlier. A u)mphlc ange of objectives (Step 1 on the model) have
been stated in behavioral terms and comprise a continuum for the whole school population:
- Some of these statements are retlected in the Readiug. Mathematies, Study ‘Skills, and Affec-
tive Domain sample lesson plans provided in the classroont directory. The complete continuum
is documented in the school files.

_ . o X ) . .

.

“ . -
4

“A critical phase of the program is the first three weeks of the school yeat. In this period, two
major events oceur ~diagnostic testing and staff preparation. Children are mdmtdlned ona
mlmmum day schedule and are tested for both diggnostic and auhlcvement prcu,sl pUrposes.

d

. Tests Used In First Three Weeks i 3 U
, ACHIEVEMENT DIAGNOSTIC
Kindergarten ~None Bochm Test of Basic Concepts
. s » : ) -
Early Childliood Group Cooperative Primary Test. ( Re:ldmg, Wisc¢onsin Test of
(Grades 1-3) _ Readmg, Skilis -
- ' - Reading—Croft-Comprehension
C. N ~ ) and Word Attack
Upper Age Groups - Comprehensive Test of "Mathematics—Diagnostic Tests
(Grades 4-6) - Basic Skills accompanying Modern School

L Mathematics & Use

H

Staff prepamtlon includes woﬂ\shops in which the multiunit mslruutlonaI process is organized.
Basically there are four major steps: . !

s

I. Identification of Essential SKills Through Diagnostic Testing.

The analysis of test data (plils the results of the Needs Assessment conducted earlier) enables . -
the two Units (Early Childhood and Upper Age Group) to set up their overall program of
instruction. For example, Reading, was kflown to be the top priority, but comprehension and
“word recognition were 1dent111\cd as key skill areas. A large varicty of materials were assembled

s to give the teachers (organized’ m téams) the resources they needed. sz,nostlc test résults
help the Units begin instruction d[ an appropriate level for each child. The results are not

. used for student grouping for instruction or to set up “tracks” however. Children who were
formerly in Grades 1-3 are assigned to the Early Childhood Unit and children who were in
Grades 4-6 are assigned to the Upper Age Group Unit. The Unit organizations showing the
allocation of teachers and resource personnel to teams are shown in the'following pages.
& . ' .

\
\
\

O
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IDENTIFY A RANGE OF'OBIECTIVES THAT MAY BE
‘ATTAINABLLE FOR SUBGROUPS OF THE STUDENT

- POPULATION
A I
ASSESS EACH STUDENT IN THE SUBGROUPS
RELATIVE T\) THE QBJECTIVES IDENTIFIED
L e Lo l,-l . .

<:

+ SET SPE ‘CIFIC INSTRUCTIONAL OBJECTIVES FOR EACH
CHILD TO ATTAIN OVER A SHORT PERIOD OF TIME

£
A
5 -

:‘\,r’ . i o

2

PLA\J AND IMPLEMLNT AN INSTRUC llONAL PROGRAM
IN TERMS OF -
A.  ACTIVITIES z
1. LEARNER
- 2. TEACHER
B. MATERIALS AND MEDIA

N/

ASSESS STUDENTS FOR ATTAINMENT OF INITIAL
OBJECTIVES AND FOR SETTING THE NEXT SET -
OF INSTRUCTIONAL OBJECTIVES

. . Vi
OBECTIVES|. . = o [ e T
NOT, |=— _ P> ATTAINED
ATTAINED N c -

REEVALUATE THE .
STUDENT’S CHARACTERISTICS

C: TIME. SPACE,.EQUIPMENT R
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et S o
tMPLEMENT NEXT . .
SEQUENCE IN PROGRAM i
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. Identification ol Appropriate Teaching/Learning Acta;vitics -

. Evaluation ol Student Progress

2, Assessment of Individual l’ulornmnu

Given thu initial diagnostic lcsl results, Units org‘zm/c llmmsclvu into Teams ol teachers that
are-prepared to teach a given level of pefformance. All Teams teach the same subjects, but.at .-
difTerent sKill levels within the subject. (See the sample Instructional Schedule for the Early
Childhood Unit.) Children are then assigned to Teams where assessment takes place through

the use of paper- -and- pencil tests or teaclier'observation. At this point the teachers are assessing

Jindividual performance against preselected, bchdvnorally stated objectives lor the skill level SRS

identilicd through diagnostic testing. .
In point of time. this activity may begin in the lirst week ol October and is the [irst event in . .
the three week cycle of instruction displayed graphically in the fold-out chart. : _

This activity isessentially lesson pldnnm;,, but the multn—umt structure: the anlldblllly of
objectives and the assessment dCth ities give the teachers precise information on wlich to
base assignments. Edth teacher may\give instruction in class-size or small.groups, dependmg,
on the number of students who need t§> acquire a given skill. (In some cuses. several teachers
combme their students to lorm a largévgroup to hear a speaker, see a film orattend’a specnal
veit. )’ . . . . LT

The small z,roup activities-are organized as Ledrmng, Centers for six to eight students. A
Léarning Center is set up to teach a specific skill. Skill Boxes have been- prepdred which con-
tain instructional materials matched with specific behavioral objectives. The Boxes are stored

in containers next to the table and chairs which comprise a Learning Center. An important
part-of classroom management is obtaining student cooperation in getting materials out and
putting them away at the beginning and end of cach Time Block (class period). A sample v
Worksheet for-CenterPlanning is included herc; more details on classroom management are '

(3

given Lllcr in this directory. . T .

.
You will note that in the'three \vwl\ instructional chlc reassessment actually begins edrly in
the third week, This consists.off post-tcstm" using availuble or teacher-made triterion- .
referenced instruments. Classroom Sl\llls Charts are used to lL‘LOl(l each student’s perforniance
against the group of obmntnvcs comprising a given level of altamment in a subject (see page
53 forasample). Once the records are updated, cach student’s needs are evident and new
groups are assigned within cach team to teach the specilic skills that are required. If a student,
has made substantial progress (or is in necd of intcnsi\ic" remediation) he may be assigned to’a
new team lor theynext cycle.

The mechanics ol thisdre made simgple in the readmg program where the Wlsconsm Deslg,n is
used All oi the Word Attac,k emlls are llsted on thc edge of a smz,lp student Lard thh a cir-

o
circle is cut [hl‘Othch to the edge, le_‘_lvmg an open notcn. ln 4 feam neeting, a kmtthm;__, neﬁdle

is passed through a stack of cards, through the holes indicating one skill. When the needle is

raised. some cards fall off: these are students who have learned the material and whose cards

were notdmd The cards still on the needle 1dem1ty students who need further instructjon.

"_"They are assigned to a team memer \"ho lS set up to teach the skill.

1
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The 111th Street program is concentrated on achievement of Busic skills in reading and mathe-
matics. These are the top priorities of the school and the table below indicates how well these
major objectives are being attained. The other snbju ts are not neglected, however, with social -
studies, art, science, ete.. treated in g “home room™ Time Block. in this period, the teacher has
the same group of students all year and makes sure all students are given the oppor tunity to
learn these important \ulncul\

“Inthe CALENDAR section that follows. you will note that cach Iriday, there are Affective
~Domain activities in all classes tor all time blocks. ‘This is at present an experimental program
oin which behavioral objectives are being developed, strategies and techniques tested, and assess-
"« ments made for future improvement. The teachers have been given a great deal of flexibility in
using innovative tedlnxques to improve student attitude, including use of’ games, simulations,

role playing and multi-media presentations. This is done with an emphasis on reading and
mathematics content, however, to retain the priorities of the overall program\T he goal is to
derive successful techniques that can be applied throughout the weekly schedule. Be assured
that concern for student self-respect, good menddmw and attitude toward the sLhool and
community is not just a Friday event at 11 1th Street School.

LOS ANGELES CITY UNIFIED SCHOOL DISTRICT *
RESEARCH AND EVALUATION BRANCH AT EMERSON MANOR
ESE,“-A TITLEI TEST RESULTS FOR 1972-73

NATIONAL QUARTILES
. NO.PUPILS GRADE EQUIVALENT DIFF. %BELOWQI % BELOW Q2 _
111TH STREET (POST)  PRE  POST DIFF GOAL -PRE—-POST—PRE-—POST— o
READING
i A TP 18 T 20% 45%*
2 A . 130 L7 28 L1 1.0 2%  16% 0%  S5%*
3 B . 1m 24, 35 LI 10 3% 33%  64%  S6%*
4 M 99 34 41 07 07 3% 3% 85%  66%*
s M 86 34 47 13 07 69%  42%  94% 790
6 M 106 45 49 04 07  SI%  S2%  86%  81%
ARITHMETIC
3 B 96 22 40 1.8 07  67%  16%  86%  41%*
4 M 95 30 39 09 07 5%  S52%  91%  83%
soM 80 25 43 08 07  TI%  58%  89%  85%
6 M\ 106 .8 54 06 07  54%  S0% 88%  84%

o \,
Grades -3 used the Ccoperative Primary Test
Grades 4-6 used the Comprehenswe Test of Basic Skills -

\,

*GROUPS MEETING LOCAL OBJECTIVES CONCERNING PERCENTS BELOW SECOND QUARTILE
ON NATIONAL NORMS “\‘

**(A = ALL UNMATCHED PUPILS: B = UNMATCHED READING & MATCHED MATH: M = MATCHED
_(PRE WITH POST) SCORES)




[TITH STREET SCHOOL
MULTHFUNIT INSTRUCTIONAL ORGANIZATION PLAN

EARLY CHILDHOOD EDUCATION UNIT

© . Personnel

Unit Leader
Coordinator
Teachers

Resources
Reading

Math
Psyvchomotor
Music
Library

br. Lovelia P. Flournoy, Principa

Joycee S, Cooper
L. Bradley
E. Brown

M. Betz

V. Hale \
K. Clemons
0. Cook

L. Gates

H, Newman
S, Willimns
M. Janswen

I Craft

D, Melton
J.. Gilehrist
W. Kimhell
T. Fitzgerald
J. Cahn

—

R 'Educational Aides

. Arline

. Meredith
MceClinton

. Smith

o x>

* G. Martin

L. Alston

Parent Volunteers

Structural Design

Team A
Cook

- Newman

Unit Meetings

Clemons
Gates
Team B
Bowers
Wright
Marks

N. Devercauy
J. MeMillan
E. Bowers
C. Wright

W, Marks

B. Bradley
M. Olsen

L. Willlams
J. Sams
. Ower

T. ity

M. Machabie
Mz, Sherman
Ms. Moten
F. Bunkley.
Ms. Miller

Team A’
S. Williams
M. Janssen
Devereaux
MeMillan
Team B’
Sams
Bradley
Williams
Owens
Olsen

All teams—Monday and Thursday

21

0-3:00

UPPER AGE GROUP UNIT

Personiel
Uinit Leader

Teachers I
: H.
L.
L.
v,
Resaurces
Reading J.
A
Math L,

Psychomotor W,

Daniel R. Lawson, Vige-Principal
Consultant G,

O'Neal

Chatmar M. Jenkins
Davis F. Lee
Marshal} G. Williams
McNeal J. Biddle
Bates G. Estes
Thomas

J. oph ¢
Wiihams

Kimbell

Music T. Fitzgerald
Library . J. Cohn
Educational Aides
E. Donahue A. Johnson
‘L. Matthews D. Moland -
V. Hill E. Stuckey
Structural Design
 Team € Team C’ Team D
4th Grade . 2 teachers | teacher | teacher
Sth Grade | teacher 2 teachers 1 teacher

6th Grade

1 teacher

I teacher 2 teachers,

Pupils 145 145 145
Teams P ' )

C: Chatman C': Lee D: Biddle

- Jenkins Marshall Bates

Davis G. Williams Estes
McNeul ,

Unit Meet'ings

TeamC -  Monday

TeamC »—  Wednesday

Team D - Thursday
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Calendar of Key Events




september|

t

W

week

e oS

Q

R

m

Staff Meeting (Mon.
or Tues.}, Princi-
pal will
® Discuss school
organizatian

® [ntroduce nrw
staff

® issue teacher
kits A

@ Discuss goals
and objectives

. for staff

development

& Achievement
data -

e Attendance !
procedures

® Guidance
activities

t

First Day of Schoo!
{Student Free)

Principal is hostess
for lunch

Teachers Organize
Classrooms in
Afternoon

‘Review Learning En-

viranment Guide-
lines {page 49)
Review IGE Planning
Guide for Teach-
ers {page 35)
Review Development
of Basic Reading
- Skills {page 41)

Review 111th St.
School Assess-
.ment Procedures

. lpage 51)

W

First Day for
Students

Minimum Day for
Students

Mornings: Diagnpstic -
Testing Proce-
dures: )
® Select proper

test
® Make sure
materials are
available
® Administer test
. to small groups
. ® Make sure that
program stu-
dents do not
feel threatened
by the test (no
“'pass’’ or
“fail’’)
13

Minimum Day for Students

|

Mornings: Diagnostic Testing

> Afternoons: Staff Development

|

Plan for Classroom Learning
. Centers (see page 58 )
Reatling Sample (see page 89 }

Mathematics Sample {see page 63)

Study Skills Sample

{see page 118 )

-

Classroom Learning Centers:
® Permit the most effective use of -

aides and parent volunteers

@ Reqguire a great deal of teacher

planning

® Are integral to the IGE technique
X :




Il

Obtain or prepare
" Clagsroom Skills

Chart (see page
53 for samples)

Classroom Skills
Charts:
®  Basic manage-
T oment tool for
IGE
Record of the
current skill
mastary of
vach student
® Basis for
assignment of
students to
learning :
centers

Plan Field Trips for
Semester. Princi-
pal has list of
field trip options

W

Decorate Classroom

See page 48 for
lewoo n decora-
tion idea (Iudchcrs
- prayer) -

P

v \
th :
Classtoom Learning Centers: !
o Groups of tables and chairs for 6-8
stadents .
® (Concentration of materials to teach
a specific skill
® May be rearranged between 3- Week
cycles to meet new diagnosed needs
® Complements class-size or larger
groups ’

{

special note

Throughout the third and fourth weeks of September the following activities take place each day:

Mornings: Diagnostic Testing—Including Psychomotor for Early Childhood Vo

The mmunum day permits the teachers to organize for effective instruction in the aflernoon
Teachers must be ready when the first cycle of 1GE begins.

s

e

Minimum Day for Students

é

Afternoons: Staff Development, Team Organization, Workshops

7

Plan Instguction far Learning Centers

ERIC

septemoe l

m

Meeting of Instruc-

tional Improve-

~meint Committee
(11C) to develop
plan of activities
and objectives for
school year. The
I1C will meet each
Friday to report
progress and im-
plement new
projects.

Advisory Board
review and
approval of
recommendations
of Cafeteria
Commuittee.

W

Review standards for
noon and recess
playground (see .
page 165). Each
teacher has
responsibility to
enforce play-
ground standards.
Community aides
also assist. Appeals
are made to the
school spirit and
self pride of the
students to main-
tain strict stand-
ards of conduct.

'~ w\/v

th)

Planning for Learning Centers must be
continuous throughout the school year,
This is a major part of the teachers’
responsiBilities at 11+1th Street School.
Time is made available for this purpose
at the end of the 3-week cycle, Follow
the patterns provided in this Directory.




“october

week

m

t

w

Review Psychomotor Program, see page
overview and sample activities.

127 for

Start of PTA Member-
ship Drive {1st —
19th of Oct.}

Use of Aides:
® Team with
© - teacher

® 50% of time

- actively spent
with chifdren

® Plan together
every Monday
afternoon

® Must know
your plan in

- detail

® See page
for sample
schedule

Health Program
presentation.by
school nurse.

The Psychomotor Progfam at 111th St.
School includes special behavioral
objectives for six stages:
® Gross motor

Perceptual

Conceptuatl

Motor-perceptual
Perceptual-motor

Perceptual-conceptual

The samples provided in this Directory

provide a basis for the teacher to

develop her own objectives and skills
charts for her program.

c

Regular Schoo! Day

Start First 3-week
Cycle (Early
Childhood)

Identify all lowest
quartile students
for Intensive
Remediation Pre-
scriptions {see
page 57 for
form). After the
lowest quartile
students have
been identified,
a variety of tech-
nigues are tried

* for each studant.

»Progress is moni-
tored on the {orm.

Teacher Planning
Conferences to
implement Stuli
Bill

- ERI

Aruitoxt provided by Eic:

week

k

m

Review Music
Program for
1897374 {see
page 156 for
‘outline).

Emphasis is.
placed on the
development of-
pride and patriot-
ism, with empha-
sis on the accomp-
lishments of Black:
Americans. Teach- .
ers'must check
with the music
teacher to encure
“proper afticulation
. with the music *
program.

Draw Audio-Visual
Equipment from
Resource Center.

w

Draw Textbooks and
Supportive Mate-
rials for Students.

th

Draw Textbooks and
Supportive
Materials.

¥ i

Instructional Im-
provement
Committee.meeting.

CTBS Testing, Upber Age Group (Ages 16, 11, 12} v

>

T

The 111th Street School has an Instruc- .
tional Retrieval Center adjacent to the
school library. During the summer

- materials and equipment are stored in

the center. 1t is the individual teacher’s
responsibility to draw the necessary
equipment and materials from the
center for her instructional program.

T [
The California est of Basic Skills (CTBS) is
the basis for the development of evalua-
tion data for the schooi, the district, and
the state. [tis important that these tests

.

be administered to the maximum f
number of students possible and that

the proper test conditions are main- .
tained. Teachers should review the -

CTBS procedres to ensure thatthey

are fulfilline
this area.

ir responsibilitiesin

L .

Saturday

PTA "Action Bowl Football Game
(atténded by 12 boys from 111th

Street School.

°




week § ml! t ’ W ‘ th | f

; I~
. CTBS Testing, Upper Age Group. and First Grade Placement Testing [State Mandated} >
Orientation Work- : X , ) 'I",
shop—Education 1tis the tegcbgr s Send letters to 1nstruq)t|ona|
Aides. Subjects responsibility to parents re: Improvement
include: gnsure 't.hat the Jr, High Committee
¢ Objectives of test eowvironment «  Articulation meeting.
111th Street ] gives every smdem Program.
______Schnol ) an opportunity to Start Parent In-
& Proper use of mo - q——do-hisbestonthis_ | Service-Training_—_|._
equipment rmportant test. Parents receive
@ Records . much the same ‘
maintenance : training as paid .
® Student con- aides. Many
trol and parents who de- ' ~ .
relationships . sire to do so, go
Parcnts dlso © on to become paid
attend training : ' educational aides
sessions to qualify : , at111th Street,
as classroom School. cef
volunteers.
week m, t w th
VETERANS DAY Post Assessment of Post Assessment of Post Assessment of End of 3-week Cycle
Obijectives, Team Objectives, Team - Objectives, Teams (Early Childhood).
A {Early Chiid- B (Early Child- A’ & B’ (Early Re-cycle Early Child-
hood). See ' hood). Childhood). hood Instruction
; gfg?:edst:ref:r ' Parent In-Service. Rotate Sets in Home g’;);:ciissssw of
Meeting of Parents | Teachers meet with Room Learning, Obtained.
Advisory Council. parents at joint ! Centers. X '
Start IGE Cycle One, in-service. : 1973 Racial and Suc;zsvs:ualhs;::ents
(Ages 10, 11, 12) Room Learning . _ start remedial
s Centers. Sets are . | Parents Meeting for instruction.
Lealrcr;wﬁﬁ Center rotated in home Jr. High Articula- Aff . D .
g ’ room centers; sets in tion Program. ective bomain

Schedule Sample
Set 7 to Center 1
Empty Center 2
Set 2 to Center 3

) Activities. See

Parent 1n-Service. page 138for sample
objectives and staff
development activi-

reading and math
may or may not
- rotate, depending

\N—e,‘,-’

Set 3 to Center 4 on the needs of ) tiesin this experi-
Set 4 to Center 5 the students. mental program.
Set 5 to Center G 3 Instructional m-
Set & 1o Center 7 ( pravement Com-
{rme page 58 ) ; mittee meeting.
V.
-\Sta\rt 3-week Cycle Start second 1GE v ) . '
Uprgf Age Group cycle (Early -
- Childhood). . s T ‘ R - B ‘
b . N .
Rotate Sets in Learning Centers ’ g
One teacher at 111t Kick-off Meeting of Parent in-Service. .
Street has all of Student Council ) ) i
her students put \Conducted by Typical Home Room
their heads on the V\E’-\)- fl__earnlngICenters
' . . or one class:
h table and “get PTA Meeting. The PTA 1. Study Skiil
themselves I \a A . Study Skills
) provicesan oppor foll
together”™ when - tunity for dire ohiow-up o
v for ditect 2 Handwriti -
, they return from involvement by . Handwriting .
L A 3. Language
noon recess.cAfter R k . nguage
< . parents who can (verb ) .
5 minutes they S - {verb usage P
not otherwise S 4 Spelli
are s_ettle_‘d down, participate in the NS peiling .
refreshed, and 5. Language ,

school program. AN SN
: capitalization
veady Lo go to Teachers should ' {cap !

.
- \ 'k 3 i . Writing {sen-
Y work at their - encourage all ° tence Str(ucture) : ’ .
E lC Learning 'Centers. parents to join. - Ict .

) 7. l?oetry hv i'ting -~ .
ctober - g 16 limericks)




=, A

novembert

week

t

~ T

\i

Rotate Student
Groups in
Learning Centers.

Rotation of sets in
Learning Centers
is continuous
throughout the
school year. This
procedure provides
for most effective
use of teachers,
aides, and mate-
rials to, optimize
;},uder'n‘ learning.

ee page 58 for,
example of how
one teacher ro;, -
tates sets’of stu-
dents through her
learning centers. .

th

Some teachers will be
selected to teach
gifted students.
See page 159 for
sample of Black
History for the
gifted.

Affective Domain
Activities. These
are non-standard,
teacher designed
programs for
Block 4 { 2:10-
3:00 p.m.) empha-
sizing motivational
approaches to a
variety of subject
matter. :

Instructional
improvement ,
Committee
meeting.

Q

ERIC

week |

Team C Assessments
{Upper Age
Group).

W2

Student Council ™ -
meeting”

w.

rTeam-C’' Assessments

{Upper Age
Group).

Distritt meeting for
. parent volunteers.

IGE Workshop for Teachers in Jordan Complex at -
. 111th Street Schdol

-

2

th

Team D Assessments
{Upper Age
Group),

End First 3-week
Cycle lGE (Upper
Age Group).

f

Affective Domain-
Activities,

M~

il

- -

PTA Member;hip Drive

‘Team Assessments are conducted by all of the teachers
assigned to an instructional team, supported by resource
personnel as necessary. Each student assigned to the team
is evaluated on the basis of objective test rgsults as
recorded on Classroom Skills Charts. In the casé of
reading and ‘math, Skills Cards are sorted by a mechanical
process, described on page 51 . Students are assigned to
team teachers, based on student needs to accomplish
specific skills during the next cycle. Teachers will typically

17

>

Start of United’
Crusade Drive
(Chairperson,
Mrs. Kraft].

Instructional
Improvement
Committee .«
meg'ting.

change skills or change students at the end of each cycle.




week

w

th

[}
\

PTA Membership Drive

§tart Secend IGE

Cycle {Upper Age -

Group).

Reading Comprehen-
sion Workshop for
Upper Age Group
Staff.

~ Boys Assemb'ly for -
“Scouting Litera-
ture, - ‘

Teachers Plan Class
~Activities and -
Learning Centers
for New Cycle
{see samiple
. planning sheet,
page 594

x

Student Council
Meeting.

Parents ard Boys
School Night for |
Scouting.

Ensure that tutors
(aides, volunteers,
students) are per-
forming correctly.
Have them read
guidelines and -
complete self-
assessment check--
list {see page 162 ).

Tutors should:
® Be prepared in
advance
< ® Beontime
® Seta good
example
e Follow
procedures
® Praise tutor
for effort
Tutor training is
conducted every
Tuesday.

Parent In-Service.

Make, seasonal
decorations fo
classroom.

Typical Reading

r

Learning Centers

for one classra

1. Listening
center

2. Vowels

w

game

. Basal texts-
. Basal texts
Work Sheet
follow-up

Nov s

om: .

. Dolch word

.~Comprehension |

Affective Domain
Acutivities.

Instructional
Improvement.
Committee
meeting.

“week

¢

week

ERI

\ m

m.

"l;eams A & A’ Assess-
ments {Eaily
Childhood ).

Reading Gomprehen-
sion Workshop
(Observation anci
Practice) for Upper

“Age Group Teams.

A

t

Teams B & B Assess

ments (Early
. Childhood).

L.Tutor Training.

Student Coungil
meeting.

Par- s Advisory
Council meeting.

\i4

Parent In-Service.
Fund Raising Movie,

. PTA-Student Body.
This is a prime
source of funds
for Culmination
Week activities.

~_ Encourage
< attendance.

RTA Membership Drive

Teacher Ob

servdtions Conducted by

Team C Assessment
(Upper Age Group).

Rearling Comprehen-
siun Workshop
{(Upper Age Group).

o

Start Third 1GE 1§
Cycle {Early
Childhood].

Staff Developmen\t
Workshop~Affec-®
tive measures for',
evaluating \
objectives. A

Tutor Training.

Student Council
meeting.

©

+

b

Principal

th

Thanksgiving Holidays

w

Team C’ Assessment
(Upper Age Grolip).

Individually Guided
Motivation Con-
ference—principal,
four reading teach-
ers, and one
counselor, sponsor-

. ed by Wisconsin
\ R&D Center, in
% Los Angel
\  los Angeles.

4
Parent In-Service.
i,

Parent In-Service.

Complete Staff
Development
Questionnaire.

th

Affective Domain
Activities.

Instructional
Improvement
Committee
meeting.

Aruitoxt provided by Eric

W
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ERIC

Aruitoxt provided by Eic:

3
W
ot

~ december

week

ot m

Start 3rd 3-week IGE

Cycle (Upper Age
Group).

Reading Comprehen-
sion Workshop—
Early Childhood
Group.,

t

Studerit Council
meeting.

Education Aide
{n-Service.

Aide training may be
conducted by

teachers ar by the

District Educa-
tional Aides
Director.

“Tutor Training.

& W
Post-Observation
Teacher Confer-
ences—evaluation
& recommend-
ations for change
{Stull Biil)

4

Affective Domain
Activities,

Instructional
tmprovement
Committee .
meeting.

“week

m

Reading Comprehen-

v

t

Teams A & A’ Assess

W

Teams B & B’ Assess-

Parent In-Service.

th

B

Affective Domain

sion Workshop— - ments {Early ments (Early Activities.
Upper Age Group Childhood). o Chiidhood). o . - instructional
Teams. . Student Council Parent IniService. . " Improvement
meeting. 7] Committeg
Parents Adviséry Chrpl\stmasblProgram o meeting. .
Council. j ssembly. | .
‘Christmas Prograr?"
4 Assembly. !
v/
T ‘
i

19 : <




week

Reading Comprehen-
sion Workshop—
Early Childhood

Tutor Training.
Student Council

\i4

th|

CHRISTMAS HOLIDAYS

>.

. &
Teams. meeting.
-
d
.
0 ) \
weck m w th
¢ CHRISTMAS HOLIDAYS ’ >
& ’ /L\
\
g
-2 *
3 . \
3 - o
week m w th
. CHRISTMAS HOLIDAYS >
Y
QU

C

- 20




o

week : m

CHF\‘ISTMAS HOLIDAYS Schoal Starts. Parent In-Service. Start Fourth IGE
Early Childhood Lo . gzﬁ'jh(E:é')"

Sk _* Workshop—Comp- | . . N 00
S i rehension Skills » Affective Domain  Ji

‘ Parent |n-Service. Voo Activities. B

\ O L . . instructjonal

- B : - ' Improvement . N

o v ) K) Committee {1IC) g
¥~ b . meeting. o

N
&

| weck o m| .t w| th

. ' ’ 5 .t -
IGE Assessment Individually Guided IGE Assessments 1GE Assessment *Affective Domain - B
{Upper Age ) Motivation Work- |’ (Upper Age (Upper Age Activities, 3
Group) Team C. " shop for Early . - Group} Team C’, " Group) Team D. b S
. . . ‘ Instructional
Reading Comprehen- Childhood Teams. Early Childhood Parent In-S ice, {mprovement
sion Workshop— This is presented . Workshop—Comp- Committee
Upper Age Group by school personnel rehension Skills g meetin% .
Teams. * hased on what was , . ' T
. learned-at Nov. Parent In-Seryvice. . L :
L.A. meeting.
Tutor Training. : b ' .
A Student Council' , -
Meeting
3
. - N x s
2




week

m

| start ath 1GE Cycie

{Upper Age Group!.
Dr. Martin Luther '
King Program.

Comprehension
Workshop (Early
Childhood Teams).

Individually Guided
Motivation Work-
shop {Upper Age
Group Teams).

Student Council
meeting.

Parents Advisory
Council.

Tutor Training.

t .

W

EarIyQChildhood
Worksh op—Comp
rehension Skills-

Parent [n-Service

Parent In-Service.

th

i

Affective Domain
Activities.

HC meeting.

LY

¢
T

week

Plan for Parent
Couferences. Set

‘3 -t
4
Staff Development—
Creative Reading

, W
Early Childhood
Workshop ~Comp-

th

Teams A & A’ Assess-
ment (Early.

i

Teams B & B’ Assess-
ment (Early

payes 176-179 for Skills {Internal ra{i&nsion Skills Childhood}, Childhood).
material. Workshop). Parent In-Service Parent In-Service. Affective Domain
S Student Council Activities.
8 meeling. !1C meeting—summer
Tutor Training. . school program
‘ Cagly o outline.
. » $ : . .
N 7
- “a I4 - ' —
k {:,'r (. - . v
"\z . < o~ ’ “a / o
< < : ig 7 ) B * )
'1‘) - . . . - ,,- 7 ,~ ) : 1:.:. -
- St | *e - ¢ s :_ ] A Y ;
. N Cs o 3 I P . F ]
. ) . - A :
. . ’ t “ ,. " ' ' @ * _V: e hd ‘r‘:'- ' - 7. ,.
. k . . A - SI o
P - v : I Hia SEN
t . ) .
" m St . 0w cth| i
. p Tutor Training. Early Childhood" . " Affective Domain _
Staff Meeti Workshop—Comp- . Activities.
. a eeting i ills - PP
- M rehension Skills "End of First *,

O

RIC
i

E

IR

e e

o o
N S

1

*. . Semester.
. " M~

2

i » ]

. / J
Midterm.Assessment: Classroom Teachers and Adyisors Administer. Criterion-referenced Tests for Semecter’ \

T

&

o £ ,'“ BB

G

[ ) A
: N —— _
: Parent Conferences (see page 176)
Student Council . s i
-’ meeting. .
’ ¢ ’ .- ’
25 . ~ t
. * El *
* < -
. * ‘ .
. N -J“
2 / .
22 . “ N




february

]

<

ERIC

-, A RITex: Provided by ERIC

week . _ :
m t w . th
Student Free Day. Start 5th 1GE Cycle | Staff Development— Affective Damain
Start Second Semester. {Upper Age Group). Interpretive Activities.
Jordan Complex Start 5th IGE Cycle Reading Skills
meeting, Jordan (Early Childhood).
High School. .
. Boy Scouts Week: Scoutmaster Mr. Erby, and over 50 Scouts and Cubs of Troop 578 participate
Staff works on organi- | In-Service—Education . ! .
zation of teams Aides and Parent Fund raising movie, § |
and materials to Yolunteers. PTA, Student Body P
“fine-iune” | Tutor Frainiing. 11C meeting.
instructionsl - . .
efficiency.” Student Council
Focus is on remedial meeting.
work for students
whu are behind on .
objective accomp- e
lishment. See form - g -
on page 57.
week '
m t W th
Successful Blacks Holiday Mathematics Work- Affective Domain
v ‘meet with students shop+Developing Activities.’
[ to-motivate them Manipujatives &
‘to continue Game Materiais
education, :
- I
& - Black History Week

<

iiC meeting.




week m| 1k wi th o

N

Holiday IGE Assessments IGE Assessments IGE Assessments Affective Domain
. {Upper Age | (Upper Age (Upper Age Activities.
Group) Team C. Group) Team C'. Group) Team D. 11C meeting.
Student Council Teams A & A' Assess-~| Teams’ Assess-
meeting. ments (Early mer ;
Parents Advisory Chi'dho(‘d). Chl'dl
Council. Staff Development— ) .
. Self Directed LR
Tutor Training. ) Reading Skills
TS 1) i \—\\\_ . 5
weck m t——w - - th =
Start 6th iGE Cycle Tutor Training. Reading Comprehen- Demonstration,
(Upper Age Group). Staff Development— sion Workshqp Com9rehen§ion,
Start 6th IGE Cycle Developmental (Demonstrat.lon) Reading $k|l|s,
(Early Childhood). Mathematics for Early Chitd- Upper Primary.
Process~This is hood Teams. Reading Comprehen-
internally present- sion Workshop
ed using 1GE " {Demonstration)
materials. for Upper Age

Student Council Group Teéms.

meeting

O ‘ . o
ERIC
feb ‘ 24




week

week

Affective Domain
Activities.

11C meeting.

Q

Aruitoxt provided by Eic:

ERIC

Start Physicﬁll Perfor-

mance Testing
Program. [This
through May.)

|

|
|
|

|

program will run

m|- ot

Student Council
meeting.

Black American Day.
{Honor Black
Americans who
have contributed
to America.) Use
Biack Heritage
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# 11ITH STREET SCHOOL

b AND [GE

“The 111th Street School, with ghe assistance and guidance of the
Los Anéeles Uni fied School District.(Area B) and the Califcrnié State
Department of Educaéion, éompensatory Education Activity Support Unit,
Proéfam Dévelopment, has long practiced the priﬁéiﬁles of IGE. The
pages that follow provide an overview of the principles of IGE, as

\

,state. by the authors of thg_Wisqonsin Design and the Practical appli-

v

" cation of those principles at the 111th Street Scheoel., The Wiscuinsiit

materials are from the Sampler. ’ : : .

s

Definition of IGE: - S

. . P . . . . .
IGE -is defined as a.system for formulating and carrying out instruc-

tional programs for individual students in which planned variations are

made in:"*

1. ‘what each student learns ' - K ~=’

2. how rapidly he learns

3. how he goes about learning.

)



.§9ven Components of IGE: v

I

A
“ v

1. A well-defined erganization for instruction and a related admin-

JAdstrative organizatien at the building and central office levels.

(The Multiunit Elementary School)

xS

A sysﬂém‘of instructional programing. .

LI

3. Appropriate curriculum materials and instructional procedures.

4. A design for measurement and evaluation.

5. A home-school communication program,.

6. Facilitative environments.
I

7. Research and development.
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The Wtscansm Design for Reading’ Skx[.’ Dévelupment has
four main purposes:

" 1. To identify and describe béhaviorally the skifls which
.appear to be essential to competence in reading.

2. To assess |nd|v1dual pupils’ skill development status.

* 3. To manage instruction of chlrdrc—:'\ with different skill
development needs.

4 To monitor each pupﬂ $ pmgress

The Framework

If teachers are to be effective in guiding children’s reading
skill development, they must first consider exactly what
they want children tu learn, which children already know
it, how teachers can teach it to those who do not. and how
to decide when children have®learned it (Frieder. 1970).
" That is. teachers must have an organized approach to
teaching. Y . : ’ o

The framework ™ for organizing instruction that has
_guided the development of the Design is shown in figure 1.
The: major operations called for m the framework are:
identification of essential content stdtement of objectives,
" assessment. xdentnhcat:ﬁn of .appropriate’ ‘teacking/learning
- activities, and evaliration. A management component has

Introdugtion to the Qééign

"been added. t bring all of the opcratnons fogether. Consider.

each of the operations.
Y

4

Figure 1

-

-

Management

-

~ é
4 : I

Identification of essential skills.

is done, there can be no straightforward approach to
mstruction. The position we have taken-is that children
must master the essential sKills of reading in order to
decode and understand printed Ynateriais. The task, then.
be«.omes one of identifying a list of essential skills with
consensual, historical, and/or empirical support.

Sr&rement of ob/ectwe& Once essential skills have been
ldénnf‘ed ObjeCllVES must be stated to specify the eriterion
bghavnors related to each skill. Well-stated objectives specify-
the behaviors that are expected from a child who has
mastered a given skill. They become dbsolute, or criterion,
referents for judging the adequacy of performance.

Assessment. Objectives that define essential skills in terms’"

of -observable behaviors make it possible to assess indivi-

“duals’ skill development status through the use of formal

paper-and-pencil tests or informal observation of relevarit
behaviors. Through assessment, we can determine which
skills ha{e and hav‘c\o! been mastzred by a child.

ldennfxcatwn of dppropnare reachmg/learnmg arnvkraxe&
Efficient readmg instruction depends on objectives and
assessment. The teacher who knows what constitutes
adeguate performance* can determine the current skill

“development status of individuals, |dent1fy specific needs,
2

o

3 . .

Framework for Qrganizing Skill Development

N
il

~.

Assessment . -

~

.
F\ | N
™ .
. Vo .
\7:v o~ .,.> - :
i [ . .

.,

Instrucnon

Skills and Objectives
\‘1

o>
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The most basic task is to
decide exactly what we want children to learn. Unless this -
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and devise appropriate instruction. In practice, this should

“mean that the teacher. is able to sclect from the array of

available instryctional materials Jnd ‘activities those that
appear to be most appropriate for a particular pupil in a
given situation at a given time,

The teacher. must assume major responsnbmty for
instruction. Presently very little is’known about the system-

~ati& matching of individual pupils with appropriate instruc-

tion. Consequently, although well-stated objectives specify
the goals of instruction, perceptive teachers must make the
decisions that guide the instruction of individuals.
Evaluation. The payoff from a system that focuses on skills
must be functional reading-ability—the ability to cope with
the reading tasks encountered both in and out of school. If
this goal is not achieved, then there is reason to examine
each of the components of the framework to deterrmne
where the prggess has broken down, -

The management component shown in figure 1 was

2dded to the framework because systematic pupil account-

ing is necessary if the framework is to be workable.

The Wisconsin Design for Reading Skill Development
includes all of the components that are required to imple-,
ment a skill-centered approach to reading instruction based
on the ﬁdmework in_figure 1. In devel®ping the Design,
essential skills “were first identified in six areas: Word
Attack, Comprehension, Study Skills, Seif-Directed Read-.
ing, Interpretive Reading, and Creative Reading. With the
list of essential skills as a foundation, the Design includes: a

~Figure 2

o Design Components Within the Framework
for Organizing Skill Development /

specific behavioral, o‘r “closed,” obje(ftive for each skill in
the Word Attack. Comprehension, and Study Skills areas
and “open,”1or descriptive, objectives for the remaining
areas; machine-scorable criterion-referenced tests (the
Wisconsin Tests of  Reading Skill Development) and/or

guides to individual skill assessment for each behavioral

" objective: profile cards that permit the systematic grouping

and regrouping of pupils - according to skill development
needs;_and resource files of suggested published materials
and teaching procedures keyed to specific skills. Thus, the
Design provides a skillcentered base for an elementary
school reading program, means for focusing on individuals’

* skill- development, snd a management system jfor both

pupils and instructional materials. - =,/ ¢
In addxtnomﬁrmnua’is are provnded to a&srﬁt with the
implementation Yof the Design. The Rauonale and Guide-

~ lines is addressed to central offjce personnel, princ.pals, and

others who will provide [eAdership in planning and
implementation. Underlying assumptions regarding the
Design  and requisjtés of . a total reading program are
considered as well as specific guidelines for impiementation.
Teacher's planning guides are provided :vr specific class-
room implementation of the Word Attack, Comprehension,
and Study Skills elements. The manuals reflect several
years’ experience in schools that have collaborated in

‘developing the Design. )
In figure 2 components of the Design are placed in the

framework. Each compornent xs discussed in detail in the*
pages that follow.

Management .
ationale and Gu1delmes
acher’s Planning Guides

Profile Cards

/ S .

-Assessment

Wisconsin Tests of Reading -
Skill Development

Teacher's Resource Files

Instruction Evaluation

‘\)

Guides to Individual Skill Assessment , — .

. Skills and Objectives _
“Qutline of Read'ing Skills™

*Statement of Skills and Objectives”

ERIC

JAruiToxt Provided by ERIC

o
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"Components -

Outlire of Reading Skills
The “*Outline of Reading Skills” is the foundation of the
eritire Design. 1t is cssentially a scope and sequence state-
ment of reading skills for kindergarten through grade 6.
Originally drawn from the carctully prépared currculum
guide of a public school system, the list has been refined to
refléci feedback from teachers and reading specialists who
have worked with the list in-the field, extensive reviews of
the related literature and instructional materials. the
opinions of authoritative reviewers, and experience in pilot
situations. The skills, then, are considered to be essential to
success in reading in' the clemegtﬁry school. The remaining

components of thé“Design - the assessment exercises, profile’

cards, and -aids to “instruction—are keyed to. the spemﬂ
skills listed in the outline.

Skills in each of the six.areas are clustered at levels that
correspond generally to traditional grade levels. The six
areas and traditional grade level cquivalents of the clusters
are shown in table I. The intent in'clustering the skills in
each area by level is not to endorse or perpetuate an
approach to skill development that is tied to grade levels.or
‘childrén’s chronological age--such an approach would be
incompatible with the facts of human development and the
‘intent of the Design The skills are clustered for two
reasons. First, at the time of initial implementation many
schools are organized on a traditional grade level basis, so
the break-in process is facilitated by pegging levels' by
grades. Second, the levels are arranged in sequence, but the
skills withiin a given level are not necessarily arranged in a
hierarchical sequence. The levels simply help to combine
pupils for general skill grouping before more specxﬁc Skl“
grouping can be accomplished. -0

v

~ Table 1
Skills by Area and by Traditional Grade Level

Skill Area Gra_de

K 1 2 3 4 5 6
Nord Attack AB C D - - -
Comprehension A B C { D E : F G
Study Skills A B C D E F G
Self-Directed Réading - A B C:x D ~—E —
\nterprétive Reading | A B C D ~—E—"
Creative Reading A B ._C ‘D +~—E—"

ERIC

Aruitoxt provided by Eic:

Word Attack skills are ngt given beyond Level D because
the essentials are introduced and taught to the average cliild
by the end of the primary experience. Skills in the other
erdS excluding the Comprehension and Study Skills areas,
are clustered at Level E for grades 4-6 because the middle
grades tave lrddxlnox)my been the place for consolidating
and refining reading skills. After an intensive review of the
Comprchension .and the Study Skills areas, however, the
decision was to continue the sequential clustering of skills
through the middle grades.

A .complcte outline of reading skills is given in the
Rationale and Guidelines (Otto & Askov, 1972).

i +
i

Guides to Individual
Skill 'Assessment -

. Guides to Individual Skill Assessment, which are to b filed

in’ the appropriate foldlers of .the teacher’s resource file,
have been prepared for most skills in the Word Attack area.
They are intended to assist teachers in observmg specific
skill- related behaviors and serye as models for the develop-
ment Of“dddl(londl mdnvadual guides and/or exercises. Such
guides permit a flexible approach to skill assessment so that

- individuals’ performance can be examined as needed. nol

just when’ group testing is scheduled. In practice, they
augment the more formal written group tests, the Wisconsin
Tests of Reading S kill Developmem

/

—

Wisconsin Tests of

Reading Skill Development
Formal tests have been devised for most of the skills in
Word Attack, Comprehension, and Study Skills. Because
-some important behaviors related to certain skills cannot be
adequateiy reflected in brief written tests, either formal
performance tests or directions for teacher observation have
been prepared; these afe discussed in the next section. The

“

» points that follow serve briefly to characterize the nature

and function of the written tests of the WTRSD.

I. Edch test is keyed to a specific objective. so each one is
¢ an independentunit. Two parallel forms are available for
cach Word Attack test. N

. The tests are available in two formats:
edition for each of the levels -A, B, C,.D identified in
the “Outline of Reading Skills," and in a separate
edition for each skill. The separate tests are available as
ditto masters, Forms P and Q, so copies may be run as
needed. Thus, a booklet edition may be used across a
given age/grade level for break-in purposes. and a
separate edition of a single test may be used individually
or in combination with other tests to meet a variety of

~

in a booklet

37
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assessment needs. The teacher is free to choose the .

format that best suits the needs in a given situation,

(98]

. Time limits are not imposed and  examniners ate
encouraged to éspond to pupils” queries regarding direc-
tions and unknown words in tie tests. The tests focus
apon pupils” performance of the task at hand and not
upon their bility to accept task constraints or their
willingness to respond at a certain pace,

4. There are no group-referent norms for the specific tests,

Each has a  criterion-referent behavioral

objective and individual performance is cevaluated in

terms of criterion behaviors rather than comparisons to
group performance. tdeally, then, a pupil would be
cxpected to respond correctly to all of the items in any
given test. In orecognition of measnrement limitations
and . situational  variables, however, an 80 pereent
criterion 1s tfrequenty nsed.

test .c.,

S. Responses 1o the tests in the booklet format are
machine-scorable. The separate” tests for cach skill are
hand-scorable. )

6. Euch
reasonably  high  level, In general. the  reliability
coelficients are .80 or better, '

of the tests has demonstrated reliability at a

7. Each test is appropriate for individual as well as group
adminisgration, As already pointed out. group testing is
probably most appropriate when implemeniation of the
Design begins and at fairly. widely spaced intervals there-

after, possibly yearly. The tests can and should be used -

with individuals at any time that formal assessment of
- any given skill is felt to be desirable.

Skill Development Records

Several mechapisms for keeping currenl records of pupils’
skill development have been devised, and they are discussed
in detail in the Rationale and Guidelines. At the present
time, however. the most widely used and versatile. means
for recordkeeping is an cconomical and efficient card-
sorting system in which the basic skill development data for
each pupil are kept on a profile card like the one shown in
figure 3. A

© Al of the Word Attack skills are fisted on a single card.
There is a hole at the edge of tie card for cach skifl. The
_appropriate hole is notched open whicn thicre is evidence of
'adcquule development or mastery of a given skill. Thus,a
pupil's skill development record would have unnotched
holes for skills that need development and notched holes

sfor skills that have been'devetoped. To identify pupils with

common skill development needs. the teacher selects a
given skill, passes a skewer {a knitting needle works fine)

Q

RIC
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through thé appropriate hole in a stack ¢f-cards, and shakes
off the toose cards, The cards that remain on the skewes
belong to pupils who need to work on- the skill,

To assist with the nxechanics of individual rcc‘ordkccping
when test booklets are computer-scored, a summary of test
results is provided as part of the scoring service. The
summary is printed on a gummed label that can be affixed
to the center of a profile card. as in figure 3. Raw scores
and a pereentage of itens correct are given for each test,

-and an asterisk indicates that the criterion (in figure 3. 80

38

percent) has been reached for a given skill, The asterisk s a
signal to noteh the appropriate hole on the card,

Teacher's Resource Files

One of the basie assumptions that has guided the develop-
ment of the Design is that a means for organizing existing
materials o teach essential reading skills is needed -more -
than additional materiats. The "Outline of Reading Skills™
provides a*framework for organizing teaching materials and
procedures. Specilic entries or skills in the outline for
example, under Word Attack C.2.a (Skill 2) - are keyed to
sclected published materials and teaching techniques in the
teacher's resource file. Resource files are provided for the
Word Attack, Compreliension. and Study Skills elements of
the Design. '

The Teacher’s Resource File: Word Attack is comprised
of separate folders for most of the specific Word Attack
skills. Relevant commercial materials for teaching a given
skith are listed on the folder, and appropriate teacher-
dirccted activities and procedures can be inserted into the
folder. The two types of entries serve as models for addi-
tional entrics by personne! in cach school building. who
should add the kinds of materials and activities they find’
most useful. Procedures for augmenting the file * are
discussed in detail in the last chapter ()f‘-(\llis planning guide.

The resource files are intended to servewas resources, not
prescriptions. That is, the files include a variety of materials
and procedures that can be useful in developing a specific
skill. but the teacher must seleet those that appear to be
most uselul Tor a given pupil at a given time. In practice,
the individuals in a skill development group might be
exposed to rather different instruction despite most of the
materials and ideas coming from the resource files,

i
G
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Figure 3
Word Attack Profile Card
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Sample of W

Tests of Reading Skill Development

-,

Porwi

WISCONSI TEST

AP, QRPN AND TANE

GRAPI, ANG TABLE BATTIRY (Proiwprwy

The following pages are reprinted from Level C, Word Attack,
Test Administrator's Manual and Level C, Test 2 of the Wisconsin

Tests of Reading Skill Development.
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SEQUENTT AL DEVELOPMENT OF BASIC READING SKILLS /

J ' THROUGH INDIVIDUALIZED INSTRUCTION
derview

[

In seeking ways for continuous-improvemen: in the quality of instruction
in_Administrative Area B, Los Angeles City Unified School.District, the ~
material contained herein has been compiled to provide a prototype for the
Sequential Development of Basic Reading Skills through Individualized In-
struction.

Since cach school in the area has the responsibility of conducting a needs
assessment, from which its.program goals are formulated, the goals and
priorities may differ somewhat because of specific needs as identified

in the individual schools. However, this prototypic material will provide

a model organizational framework and instructional design that can be uti-~.
lized or modified by the individual school to facilitate an effective pro-
gram of reading skills development. Also realizing that many of the schools
in the area may have already developed or selected Reading Programs that
include a skills development component, it is-intended that this material
may be used to support, supplement, or extend an existing skills development
program if needed.

This plan for the Sequential Development of Basic Reading skllls through
Individualized Instruction will be presented in four parts:

Part 1
" N

An Organl‘atxonal Scheme for the Development of Rpadlng Skxlls
through Individualized ﬁbtruutlon

Part II

A Hierarchy of Basic Reading Skills and Statement of Objectives.

Part FIIl

Recording Pupilerogress and Monitoring Procedurcs.

e

Part IV

Teacher Resource Guide.

Part I is presented in the fo++ewihg.pages; parts Il through IV may be
obtained from the 111th Street School. :

A

L -4
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PART 1

Organizational Scheme for the Sequential Development of Reading Skills
through Individualized Instruction.

Based onlthe assumption that proficiency in skills leads to success in
Reading, there will no doubt be agreement on the need for a program in skills

development. There will also be agreement that a program in skills .develop--

. ! . . . - . ) !
ment can only be effective if it can meet the needs of the students inyolved.

The major focus of this organizational scheme.is on the individual pupil.

The initial step of the scheme is to determine the present skill development

status of the individual pupil, so as to assure proper placement into the

B

hierarchy of skills. More specifically, the scheme focuses on the identifi-
cation of specific need$ of the learner, the selection of appropriate objec-
tives and the best instructional sequence based on the identified learner

needs. Monitoring procedures to make lertain that the pupil is reteiv}ng'thé

instruction he needs and post testing to determine pupil progress complete the

. .
- I -
A

organizational scheme.

In order to détermine the skills development status of a given group of
pupils, information ‘can be obtained .from -the indiyiduhl school's needs assess-

ment. A needs assessment is a process that involves the study of past stan-

- ~

gardized_test results, a poll of needs and attitudes of students, parentéfm

e

teachers and administrators, a study of facilities, available\Eqdipment and

materials.—The geeds assessment points out the difference between '"what is"

and "'what ought to be'. ‘As related to reading skills development,‘the needs
assessment of .a given school could indicate that over-all the pupils in the

’

school are deficient in word-attack skills, thus the need for emphasis being

N
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Organizational Scheme:

Reading Skills Development Through Individual Instruction
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placed on work-attack skills. Specifically for a given group of pupils,
the nequ asscsi@ent cou{d indicate weakness in auditory and visual per-
ception of vowels, or the ability to get the main idea in a paragraph.
All of the discovered needs should-be listed in order of priority and when
theﬁgfeagest need has been determined, instructional goals and objectives
can be formulﬁted and stated.
Knowing that a group of pupils are deficient in word attack skills, or
knowing that another group of pupils lack the ability to get tﬂé main idea ofe
* a-paragraph is not énough information to organiie a skills development ﬁro—
gram that would meet the individual needs of all students involved.~wDiagnSé;:
, tic pré-testiﬁg is a means of determining more specifieally the skills devel-
A opment status of the individual pupil.
Ideally, the pre-test should be criterion-referenced tests, matched

closely with the stated objectives. The more directly the test is relatéd

to the objectives, the more useful it is as a diag;ostic tool. When initiat-
ing a skills development program,(;f criterion-referenced tests are not
available for pre-testing, it is recommended that a diagnostic test of bésic
reading skills be selected and administered early in the school Qear, be fore
too m;ch instruction has transpired. |

The imoortant factor is thét<ev%ry pupil work on the'bbjective difectly

related to his specific need. Diagnostic testing is perhaps the best method

to identify the objecti¥e each pupil shcu'd he working on, as the test results

oy

will pin*point strengths and weaknesses and focus directly on the individual's

_instructional need. .. ... . _

i
i

It is the responsibility of the teacher to have the pre-test results for

i

each pupil ;recorded, thus developing an individual pupil profile of skills

<

o

ERIC ~ = . - - -’

P ' - - 44



development. The pupil profile should be kept current, and should indicate
the objectives the pupil has mastéred, the pupil's present status and the
objectives he needs to work on next. | : ¢
A record of‘grOup performance on a particular set of objectives can also
provide helpful information tc identify patterns of deficiencies and for
grouping‘pupils for skills instruction. The actual recording of‘information
- on both the pupil profile and class chart.coufd be a task ;ssigned to.the
para-professional.
| Knowing the skill development status of the pupil and the objectives he
is read§ to bégih yprk on, gives direction to inétructional-planning gnd
implémentatioﬁ of the plan. The teacher has the major responsibility for .
instruction and the selection of iearning activities aﬁbfoprigte‘for the ob-
) jective gnd.aﬁaptable to individual pupil needs. When the Saﬁe need -or a
similar need has been identified for several pupils, small groigs-may be
formed for directed skills instruction, with éhe teacher. Such a group 1s
a tempérary group, organized for a specific purpose and discontinued when
the instruction has been given. Other pupils are'assigned léarningetasks,
which they can perform independently or in qnother setting.
At this‘point; the program should be monitored to be certain tﬂét pupils -
~are receiving the guidance and instruction they néed and that each pupil is
wdrking on the”appropriaﬁe objee;iVe§, as inQicatéd on his indiVidual profile.
Some ofvthe monitoriﬁg responsibilities could b; assumed bysé'scﬁool resource

i

teacher or consultant, if available.

~»--«—--»—-~"—-——Wh-en-—th-e—p,up'ij'lwh‘a's—‘c:'omp"l‘é't“e"d"‘t‘'he Tearning tasks assigned to him, the
‘criterion-referenced pest st shatld be administered, to determine the pro-

gress the pupil has.made taward the attainment® of the objective. If the results

N
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of the post test indicate mastervy of the objective, the next objective is
selected and the pupil begins work on the new objeétive. For the pupil who
has shown little or no progress, the teacher must try to determine t*iie cause,
If the teacher suspects a non-educational factor to be the cause of the
learning disabilities, he should look for behavior symptomatic of physical,
psychological or environmental problems. If such symptbms have been observed,
the teacher should make the necessa%y referral to obt#in help for the pupil.

| [f the child was not successful because he was not é;operly placed and
the objective was not appropriate to his ﬁeeds, the appropriate objective
should be identified énd instruction implemented. However, if it is dis-
covered that the pupil was properly placed and that the objective was
appropriate, the instructional proce§s shbhld be repeated,‘the.pUpil working
on the same objective but using alternative modes of instruction and different

\, L

\ .
matsrials. : P .

I
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Figure 2
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Reading Skills through Individualized Instruction Pupil Flow Chart ':?,Q
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GUIDELINES o

. \\
- - .* -
A® . - - .
o ™ a [N . . .

\ N -
Fifth and Sixth Grades \ . - 2 L

One Hundred Eleventh Street School 5\\‘_ . w:
Grace O'Neal, Consultant

Environment and ‘Mdintenance ¢ ' ot
) \

t L 4 W

Each classroom environment is more conducive to learning if:
1. It is arranged’ ‘to. meet the needs- of its students and can adequately
. accomodate the act1v1t1es which stddents are expected to perform.
} " ' * A \ -
e Chlldren have ‘discussed, establiéhed\and_understcod what is expected
»of "them .and why . . boae :
, / : )
3. Children and teacher dec1de on what chi'drenvshould learn and follow P
traffic patterns. - Lt : : :

ex

1

e ¢

. \ . .
., 4. 'There is a place for everytthg and everything gets back to its
“ place by prearranged orderly agreement betWeen class and teacher.

/

5. Textbook and folder ate kept - clean ‘in sets, ‘in order in place,
ard unmarked. - ) S o .

L]
>

ar

1Y . S
. ~ T
6. Ventilation is seen to properly and daily. : ¢
. j .
7. Bookcases, books, folders are kept in sets and in order and kept.
\'conveniently near centers where they are to. be used.

8.  Each, classroom has something ”living”: a planter aquarium or?’
*9. Each room is reasonably clean even 1f\cn11dren dre a551gned to keep
it this way. Respons1ble monitors can and are willing to take care
i, of floors, boards, chalk sills, arrangement of "books, supplies, clean - ..
tables, pencils, woodWork sink tops, windows, equ1pment ande.any
other work that needs d01ng / . .

¢

>
d IS

Y

10. Bulletin boards are_visually ‘related to the umit with which-children
are currently working. (Borders on tops of all boards and tags as well
: * ds materials should be evenly spaced from the top of board and have,
properly lettered captlon done in cursive or manuscript.) '

11, Table tops are clean and mater1als in order or cleared at all times.
Only necessary materials for current ‘activity should be visible at - _
g any one time. Children must be taught to clean-up and leave areas .o
ready for next group or clean . -up, and.clean away one set of materials
before others are brought out Please teach children to stop marklng
up our new books.

o

'\
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12. Paper is in an organized container. {Children are using too much
paper for nothing. One sheet per assignment or task is sufficient
and no more unless circumstances warrjant it. They will learn how .
to hundle this and we will rid oursélves of so much clutter on
floor, tuable tops, in dc:ks b

: . i

13. Children are not dismissed at any time until the room, table. tops,
equipment, etc., are as they should bé for mext activity. This
includes floors and book cases. We should have all of our books
placed by now and table tops clearcd. Be sure your Reading Snec1al-
ist and O'Neal have copies of your book inventory.

14. We continue to enforce our standards. Children have stopped all
of that gum, candy eating activity - Great!! Now lets be sure A
that they do not go into the halls at any time from 9:00 to 10:30; !
10:50 to 12:00; 1:00 to 2:30; without a pass.

15S. We continue working on self control at all times! QOur halls are
better and will continue to improve since we are all taking our
children down the stairs.

EQUIPMENT

1. Please place the three sections of your equipment catalogue to-
gether and number the pages. Place in folder and refer to it
- - daily when making requests for materials.

o

Please sign out ''whatever'" dJate, page # , item # , or letter

# on your name card at back of "'the room'.

o

3. " Cross out same when material is returned.

‘4. Equipment should be used all A.M. and P.M. We can do prescriptive’

\ reading in the A.M. and math teaching in P.M. using everything we

\ have. If you notice that' your neighbor . has equipment that is

©  not being used, ask to borrow it and use it, even if only 1 or 2
children are being programmed on the borrowed item.

5. Teachers please do not coil up the listening head set cords. The
small wires inside will soon break. Leave the cords hanging or
lying in their replacement boxes or on tables. Remind the children
to keep them out of their mouths, wear them under the chin and
leave the ear parts intact. Appoint a monitor to keep them clean. -
Monitor must be very responSLblc water must never get into the
tube or the rest of the head set., Damp sponge may be soaped for
wiping of sets.

6. Please request use of equipment and materials one day in advance
through aides. Aides will return and refile returned materials
and check out and deliver new equipmept and materials. - Please use
our’ "'Request Form'.

7. Our equipment is delicate, money for repa1rs is less than llmlted
Q so - teachers become operators. :

ERIC
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ONE HUNDRED AND ELEVENTH STREET SCHOOL N

ASSESSMENT PROCLEDURES

‘At the 111th Strcet School, instruction is conducted 8h a 3-week cycle for
both the Early Childhood and Upper Age Greup Units During this .cycle, each
student is working on 5p0lelL skills. At the end of the cycle each student
iSudiégnosed to determine his status concerning theseskills. Some of the
diagnostic instruments are teacher-made. Others are standardized, such as
the IGE tests discussed eléewhere in this Directdry. In:each case the re-
sults are recorded on the‘tlassroom Skills Charts by indicating the number of items
successfully.. passed for Qach skill. If the student has attaineaﬁminimum

mastery, a circle is drawn around the number of item% achieved.

. . \\....—
After all students have completed the diagnostic tests: and the results have' .
been recorded,;the Instructional Teams meet to ‘re-group thé - students based
{ ’ -
on skills achievement. In the case of reading and mat hematics this sorting

procedure 1is fétilitated by the use of IGE skill cards;’ -Skills which have
. \ N ‘; ’ It -
been achieved are-so indicated by notching the hole opposite that skill by

placing a skewer through cach hole in ;“statk of skifis cards. The cards

which have been ngtchcd wxll fall out when the stack is picked up by the

L)

skewer in this manner. bach skill Lard reprcsents a student and each pile of

\

|
¢
. \I
cards represents gr oup of stpdents which should work on thc same sbill’
| ‘ :
lie

.
\ , 1 N

v " B . T e
R :
[
i v
L - AN
g .

The teachers in cach team then discuss the skills they desire to teach for N

/

during the next cyc

the next cycle. Then ‘they simply pick up the piles of cards related to those

! .
skills. This defines their student group for the next cycle. In most cases, the ///

.




teachers will either change objectives or change studént; for each éycie.'
By using Ehis procedure, almost all of the students'can fry to accomplish:
the skillé under a new teacher. The students very ofte; have new materials
-bccause eéch tecacher assembles her own unique set of materials for specific-.
skills. . ?
: /
if a student fails to.rchieve hastery of a skill on the next cycle, he may
be given an In&énsive Remediation Prescription (see form imﬁediateiy following
Skills Ch. ¢ts). A variety 6kaéchniques are used, including use of older

student-tutors and parent volunteers to provide individualized instruction.

" The students procced through the threé—week cycle of eval&ation, performance
aﬁd éssessment.untillthey have accomplished all éf the skills prescribed for
the elementarY\§cHool student. To date, no student at the 111th Street
School has completed all of the skills to be learned. If a student éompletes

all of the skillé to be learned prior to the end of the cycle, he is given

\
\

\\.
N\

By carefully recording the progress of each sthﬁent as he learns the

- -cnrichment material in the same subjcct.

prescribed skills, the staff ensures that the studéQf is completely prepared

for junior high school when he leaves the 11l1th Street\§phool.
) N




CLASSROOM SKILLS CHART

¢

WORD ATTACK SKILLS

LEVEL A
/f/
g /
7
R/ o
&
of o T
g 5-2f of o
‘SS':J":‘EE
\ & S b S L~
Number [tem 16 |16 | 16] 16{ 16| 16
Minimum Mastery (12 |12 | 12| 12} 12} 12

Pupil Score
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CLASSROOM SKILLS CHART
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CLASSROOM SKILLS CHART

WORD ATTACK SKILLS

LEVEL D
' v
&z
A7 )
5/ &/ of & "
) D Sf Y
1] ‘o ~ ") A
3 o/ o ~
o/ & N/ o 2
~/ g AR YA e
. () g i~ &f 2 %)
v N of
S/ 58~ oS Y
) o) J o o v
&/ S 9 of Y

Number Items

20| 18315 | 1518 | 20|18

Minimum Mastery

16 1 14[12 1 12}14 ] 16|14
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111TH STREET SCHOOL

‘ CLASSROOM MANAGEMENT

At the 111th Street School each teacher organizes her materials into Learn-
ing Centers in order to teadh'specific skills. To illustrate how.one teacher
has organized her class, we will show how a teacher from the Upper Age
Croup Unit, Miss Lynda McNeal, has.organized her in§ifuctional day to teach
Math in Time Block #1, Réédiﬁg in Time Block #2, and Study Skills, Hand-
writing, Langéage and Writing in Time Block #3. All students in the,Upﬂer
. Age Groups participate in Psychomotéf Training in Time Block #4. . The at-
tached instucfional Schedule shows a typi%al daily log of the three feams
in this unit.
Mis McNeal has organized her Learning Centers aboﬁt her ;uppl%es and
equipment in the first two Time Blocks, when all students are ét;dying the
- same sub}ecf} In the third Time Block,.(her Hame Room per;od), the Centers
are organized about the subjects which the students are currently puréuing.

At this time her Centers are organized like this:

TIME BLOCK #1 (MATH) .

Center #

o i Correctional Center (Conference)
Imperial .Tapes '
Singer Math Kit
Cuisenaire Rods '
Modern School Mathematics Texts (#5)
, Modern School Mathematics Texts (#6)
. . Sullivan Program {(Fractions)

~3| O U] | o) o
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" In-the third Time Block the students are rotated{through the centers on

TIME BLOCK #2 (READING)

Center # .o~ ‘ Contains
Listening Center - (Imperial Reading Lab)
Vowels (Sound-o-Word Game)
: Dolch Word Game -
Comprehension (Spectrum Kit)
Basal Reading Texts Related to Specific
Basal Reading Texts Skills under study
Worksheet Follow-up (Conference) : ‘

/

NOMN D R o)

\.

TIME BLOCK #3 (HOME ROOM)

. N\
Center # i Contains Materials For

Study”Skills Follow-Up

Handwriting

Language (Verb Usage)

Spelling

Language (Capitalization) .
Writing (Sentence Structure) \
Poetry (Writing Limericks) ' '

[ | | B —

Miss McNeal rotates the students among the Learning Center§ during the.
first two Time Blocks in order to provide the students with a wide variety
of\materials and approaches for teaching the specific’ékills for which

she is currently Tesponsible. . ‘ .

a rigid schedule to ensure that all students have an opportunity to learn

all of the skil's in the various subjects covered during this period.

' ) N R
Miss McNeal's scheduling is shown on the next page. .Other teachers at
the school will have indiVidual schedules to meet the specific require-

ments ‘of their students. } 5 A

© Students are divided into .six sets (numbered 2 through 7); this-always

—

1';\«-"” R

(]

'/a»

60 ,

o



. [y
leaves one Center empty. The empty Center is used for individualized in-

, { . ! o )
structipn and to provide additional flexibil{ty in scheduling. Sets of B
student’s arc rotated rhroughitho Centers as shown in the schedule below.

| : ’
\ Material, including skills boxes and contracts are stored at each Center:
4 | -
\\ as indicated above, Matoriaf‘nt each Center may be changed as necessary. N
\ " \ fy . . : \.
© TIME BLOCK #3 .
Day 1 2 3 4 s 6 7 Center
Mon. 2 3 .4, 5 6 7 ' .
“Tue 7 2 3 Ly 5 3
Wed 6 7 2 3 4 5
Thu 5 6 7 2 3 4 -
: NE Affective Domain Activity (Class size) ~
, .
“Mon. — d 5 G 7 2 3
<jue. 3 4 5 6 7 2
Wed 2 3 4 5 6 7
Thu 2 .3 4 5 6 7
Fri Affective Domain Activity (Class size)- i ‘ -
(Note that 2ach set completes a cyvcle through each center in-two weeks: The /
third week of the 3 week cycle is devoted to assessment -and individual /
‘assistance.)
i‘ “
The teacher at the 11lth Street Schvol is continuously involveq in the or--

A

ganization of Learning Centers ‘in her.classroom.. She utilizes materials from .
. . ) h . \, _ :

the retricval center 'in the school, from the commercial kits in he?\g}as-room,

from standardized $tate texts, and from any other source available. ‘Her task -

is to organize the material in order to accomplish the specific instructional

tasks for a particular thrée week®cvele. She occasionally develops some

T . - S ' -
) material from xqratch it -this is necessary for a student., or students to
develop the particular skills that they are workiné on.
5 (’ﬁ) . - . >|
: ; , / ‘ 4 )
- i }
e : CT L :
WJ:EEE : : L o6l o T '
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Paper materials, such as pre/post tests, worksheets, and handouts, which
are related to a specific'skill, are reproduced and assembled i? sets in

1arge envelopes. These,envelobes are-qdnsolidated into "skill boxes' and

\

are used at the Learning Center in additiou to the other supplies and .equip-
) ' ) . N v "

. e ' . s o
ment which are listed ther®. At the end of the instructional cycle, the
; R

teacher may or may not change the specific’ skills in Réading and Matbfwhich

she is teaching. If she teaches the same skills during the nekt'cyéle; she

will probably have new students. If she tedches new skills she may retain
M . \ .

most of the students during the next cycle. This means that she must plan

and assemble the materials for the Learning Centers 53 teach the new skills.

In any case she must plan and assemble new materials{for her Home Room Time
Y 3 )

lplock*for each cycle. The following pages illustrate how one 111th Street

5 : N . . [} : .
teacher plans ‘her centers to accomplish.specjfic objectives. Some of thepes

- . . : . -3
. student materials from the skill boxes are also provided.
o , . o
2 ;
4 - ’ ’ b e
¥ ";) . o <
j .
- ! i 9
4 ) .
> -
; s
v
"‘Q ! “
, Zn N /
. ! w9
A
o
. = ' i
< 62 ’
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. C '
T LT STREET SCHOOL ,
Y MATHEWIICS INSTRUCTION SEQUENCE ‘

SN L - . osawlt ‘
N (_LA . |

m & . . : . N . . o
The following pages illustrate a typical instructional sequence for mgthe-

. -

natics. The first page is the teachers' worksheet for resources. Or this
- . ® ’ N . I3
sheet -she writes the objective to be accomplished, and the materials which

are available. The teacher then assembles all of the materials at a learning
- < : A ‘ ; .
center in the classrocom {only the pre/post.test, some teacher-made materials,

VTv—

Q2

-nnd thé workshcets from the 'skills box are reproduced here). The students

¢ “ .
rotate through the learning center as déscribed-under Classroom Management.

“

At the center thev first complete the4pre/post_test. Any students who per-
form satisfactorily (80%) proceed immediately to another center.- Other stu-

dents complete activities which use the materials at the center. ¥At the'end
‘ } . . con \

of the threc week cycle they agai?-takc a-pre/post test. Results arc re-

W N o

corded and reported at teacher team meetings. Students who berform.atbthef

80% level or above indicated by circles,on the Classroom Skills Chart proceed

to another objectiVS. Those who do not, work with additional materials

:

(probably with another .teacher) until they are ready to proceed. Working -

with di fferent teachers to achieve the same objective provides the student

o

with an Gpportunity to work with new materials because each teacher designs

A}

her own learning center. Teachers use both /commercial materials and equip-\

1]

m2nt and teaéher—madq»and teacher-assembled materials in the centers. THhe

‘ .
Worksheeés.for Center Planning provide theé structure to help teachers to

focus on the relationship Between materials and oujectives. The following

2

' pages are only samples of the materials.

E

Aruitoxt provided by Eic:

O

RIC - d | B

7



"I’euc!‘.er ‘-12 !Q _‘1 ZQ e Q , '
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Resource Materials

Worksheet for Center Planning
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Tapes, Filmstrips, Recordings
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-‘ . A

instructional Packave
h N\l .

\ / Concept  Unlike Denominators :
. Sub-concept Renaming Addends
. :
Date October 23, 1973 /
' ’ /
Learning Prerequisites /
. ’ N /'.
| Z¥5=(Z+F5 %L
1. Distributive Property. [Exp.: 8 8 ~ © 8
2. “Numerator/Denominator Definition
e 3. AJd + Subtract —-- - o o
4. Rename Fractional Nuﬂbers _ X
| ' [ .
| / ) “;’
| , S
! I ' I,
; _ S
\ /‘;‘v’r. /
\\ j
/
e
| .



N

HOCR! 2) 70 3) 08 AR LS:
53 48 540 _6
5) 38 0)  29¢ 7) 8020 8) $37.43
27 349 3824 . 4.70
5798 . . 86
4363 9.26
[]
9) $12.00 + .60 10) 4/8 11) 1/3
4/8 1/6
N
12y 13 13) 3/6 14) 23 1/4 15) 4 5/6
32/3 2/5 41/3 31/4
16) 31 1/2 . 17) 51/4 + 6.5 18) .07 + .267 + .3207
13 2/3 -~ '
14 3/4- 19) 35.4 + 2,65 + ,0295+ 3
20) 7 yrs. 8 mo. 21) §-ft. 7 1in. 22) 2 hrs, 35'min:
1 yr. 6 mo. 3 ft. 8 in. 4 hrs. 76 min.
23) 1/2 + 1/6 + 1/8 24) 5 1/2 + 3:5
H
25) 15 1/10 + .7

AN

N,
N
\\$DDITION

——

ARI THMETIC CHECK-UP SCORE
Pre-Post 1 Part 1

i

66

10.

11,

13,

14,

‘16,
17,
18.
19,
20.
21,

22,

23,

24,

25,



Pre-Test

ADDI'I'[ON OF Mi XED FRACTIONS WITH LIKE DENOMINATORS

ONAME DATE
\ ! \
13 15 12 13 '
+ 4.2/3 + 3 1/3 +.2 3/4 + 35/6
D o :
4

12 2/3 11 1/2 44 1/3 . 461/4
+11/3 +31/2 +11 c+10 0
35 1/4a . 54 3/5
£13 +12

67



. - FRACTIONS .
T » ‘ 2 inches
Cut five rectangular shapes from a sheet of
paper like the one pictured on the right.
How long is it?_ How wide is it? v R ‘

6.

. 10.

11.

12

13

Fold the first shape into halves. Color 1/2 of it.

Fold the second one into,fourths.Color 1/4 of it.

4 inches

Fold the third onc into foprths. Coior 3/4 of it.

Fold the next one into eighths. Color 1/8 of it.
: . "
Fold the last one into eighths. Color 5/8 of it.

FYYY
. 0©e0

What part of the glass (B) is filled?

. What part of D is not colored?

How many eighths in A are not shaded?

. Which picturé shows 3/4 shaded?

4

Which is larger, 1/4 or 1/27

Which is smaller, 1/2 or 3/87

.QWhich is larger, 7/8 or. 3/47

Rearrange the following fractions according;to size-smallest to largest:

Z_). > > i; é; ’
8 8 4

3
8

o) L

1
4

b —

68



MORE ABOUT FRACTIONS

Fold a circle into two parts. Thesc parts ‘are called

halves. Why? i

©
N\

Take one half and fold it ’into two equal parts. The

parts are called fourths. Why?

Use oné of them and fold into

two equal parts. These parts are called eighths.

Why?

Put 1/8 on the white circle. Is 1/8 as much as 1/47?
Put two of the 1/8's on the white circle.
What other part of the circle just covers them? .

What doev 2/8 equal in size?

Put 4 of the 1/8's on the white circle.. What_ofher

part-of the circle will just cover them?

Use the piece of the circle that will prove it. Put

six of the 1/8's on the white circle. How much of

the circle is covered? Place three of

these quarter-sized pieces over the six 1/8's. Are

e

o

they the same size?

~.Use the above pictures to help solve the fractions: below:

. How many 1/8's are there in one half?
. How many 1/2's are there in a whole?
How many eights dre there in 3/47

How many fourths are there in a whole?
‘How many 1/8's are there in 1/4 of 2 wholes?
How many 1/2's are there in 1/27?

How many 1/8's are there in a whole?
How many 1/4's are there in 2 wholes?
How much is one half of a half?

How much is a half of @ fourth?

~SI O U BN

O W0 oo

= . l = =

1
i 8 2 1 2 8

£l

69
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Cut out a cardboard circle 1 inch in diameter. Use this to draw circles
for each number below. Fill in the fractional part with your favorite
color or use a pencil.

-_—-—

// ™\
/ \
| \
\ |
\ N
\ )/ .
. \\____//
1 1 1 1
2 3 3 5
{
» 2 3 3
S 3 4
o
5 2 3 L2
5 ) g 5 2
2 4 ) 4 1
3 - 5 4 2

70




1. Color in 1/4 ot this shape.

_2. Color in 2/4 of this shape.

3. Color in 3/4 of this shape.

71
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FRACTION PARTS
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NAME S " DATE

. Name the fractional numbers in simplest form. (Reduce to lowest terms)

1.

oo

[{) :
N
o

[o2]
—
o

\
&
I.E:

\
- ¢
' ¢
3 &
7 N

Rename the fractional numbers so they have the same denominator.

6. e

FNN
(B S}

oéio:
Q} _

s
o
0o} L

oo
ool L

10.

‘\1
~lo




. L/\«._,-\ <
r
Whab'part of the whoie is shaded? ’
:
F/
o
<
AN
Design by Terri Clendenin. /
) (age 10) ; \
q -

E
~Design by
“*Karen Ramirez” | .
(age 10) .. ' N
: PO
. ! "
. ’l &
| i
R
‘: '5
%
¥

. Design by Alice Phillips,
(age 10) .

-




1- B = C .
' A D
" There are congruent parts
- in rectangle ABCD.
Thete are congruent parts
_in the circle.
3. ‘r
B,LL L 1AC
“Are the parts in triangle ABC
| con.grﬁé_'ﬁlfﬁ?;
4. A B )
~ Which figure is divided into 2
congruent parts? o
5. -
‘ out of __ congruent pérts'
C’f shaded. o ' ,

77 .

6,
i
S
o
; out of congruent parts
are shaded.
7. .
_out of congruent parts
-1s shaded.
a ' : ' o

8.

'F' .

-~ out of.
are shaded.

congruent parts

.
e

of

o

iout of

-are shaded.

congruent parts -




There are ___ _ con'grtxent parts
‘ !'
altogether. _ [
“ 4
There are shaded parts.

There are -~unshaded parts.
_ ; y
. 11 number of shaded parts
— N\
L number of co_ngr;wnt par&:
. altogether
12. . | number of unshaded parts

number of congruent parts

altogether

13.

B

Does Ehe fraction :—i_E‘e—ll—E‘ieﬂ )

amount shaded in fifrre A or

figure B? ____ -

Aruitoxt provided by Eic:

78

15.

16.

Which fra':ction tells about th

- .shaded part of the circle, % or}

5,

8 ¢ ———

Write the fraction that names]

the unshaded partAof the

rectangular region.

Write the fraction that names

the shaded part of the

¥

triangular region.




17.

l; . \.
' Uhshaded\iparts. o
o
B v
18. Z___outof _____marbles are shaded.
«"‘ . \
’/ : 22,
. —= of the marbles are shaded. 3 ‘
’ DO OO
-
Write the f{ractional numeral that
describes the shaded marbles.
. \ < o ‘ .
; g ' Write the fraction that describes the
19. : ,
s set of unshaded marbles. -
|
S
| o 53.. In2 which number is th
Write the fraction that tells what part T Ny wheh m“P er 15 the
. : C g R —
. .of the glasses are empty. _____ ldenommdtm. “‘”—‘.1
N : Which number is}mtbe numerator?
_. | -
20. 0 _ . \1
L L
. ) _ 24. - Which figure shows £ , A or B?
9 is called the denommator. _ . N
5 1s called the numerator. - |
o L
In £, which num'}}er"is the
2 ’ T
. denominator? _____
' /,.—-‘/ \
/,W-h’i‘gh 1s the numerator? .
Q - . ; ? .
ERIC = o 79!

@D

0O
How many marbles are there in the
set?
How!' many of the marbles are

shaded? ____

B

Write\ the fraction that names the

; \
shgded‘\part.

1 W‘rit'e_'tl{“@ fraction that names the

A vt Provided by ERic




1. ‘ ] 3 7. In %, which number is the
‘; denominator?,
" Which number is the numerat;)r?
Are'the parts congruent? —
2. 8.
, _ Write the fractional numeral that
Are ‘the parts congruent? ‘ describes the u.nshaded part.
3. -
9. o
How many_congruent parts are
- * there? . : . ' . Write the fractional numeral that
4. 2' 9 ; _ ‘ ‘ " describes the shaded part.
. é or 5‘ ~ A ) .
, | 10. In a circle that is % shaded, there
Circle the fractional numeral S
) are congruent parts and 4
that describes the shaded part . . ‘
) - of them are shaded.
, of this figure. - ' .
B —— e ey .
S.
OO : ‘
Write the fraction that describes the |
| : . Doy 2 ?
-set of shaded marbles. _.____ Is s 6 shaded?
Y i . 12.  Which has ; shaded, A or B?
S e | A - B
Write the fractional numeral »
, ¢
+ - .that describes the shaded. part.
1'\‘1 . ) °

ERIC . : - N

' ; 80 R



19 Equivalent Fractions

1. 6.

, Write the fraction that tells Write the fraction that tells
what part of the region is what part of the region 1is
shaded. D ' shaded.

. 0 3
\ o N

2. 7.

Write the fraction that _tells ( Write the frgction “that tells
what part of the region is what part of the region is
shaded. shaded.

3. 8.

Write the fraction™-that tells
what part of the region is 2 = - =
shaded. ___ | 3 6
. — ! Equivalent Fractions
: - ———— —- '&-‘}ﬂ
9. ;%,“&
Write the fraction that tells
* what part of - the region is ,
shaded.
5. 1 _ - . " 10.
2
Equivalent Fractions
D 4
2 10 ' i I
1 . 6 B
9 - - « 11. 1 = _ 1= _ 1= _ —
. - : 27 8) 42’ ' . 99
Q . v -
ERIC
S 81 -
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=00
N
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’ 1 u
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! X
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! 4 8
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= 3 3x1 3 1 1
- 27. 3 - 3 ,1_1
20 “9 T3%x3 737373
L4 .16
120 .
t x _
28. 5 - X -
= ) Q—Z
12 _ X _
_ 29 1§ T
N R . -
' 15 ‘
30. 15 - _
- 3-6 27 X
X = 3—6 - 6
31. 2 - _
=9 _ -
. x
y . 32.‘ 57 = > -
- 2 33. 16 . -
. ' © 20
" . o
X = E
18 _ X _
34. 24 - X -
- 8 ) —
1 8 _ i
x - 3545 _

21. 4
]

4

)

3
29, 3
8

3

8

23. ©
=9
)

S

3.
24, 3-
=

3

7

4

25. &
.4
/\1-1
9

26. 2
3

2

3

| 83



1. 1 _ _ _ 10 ._ _ 6. 3 . . _ _
‘ 2 4 18 4 36
2. 5 _ _ ' 7.1 -
6~ 18 . 6, T
5 _ < |
5 " 18 ‘ Write in simplest form.
3- O = _Q = _ o | . 8. 2—2 = i.
v 4 8 , | o
, e 9. 14 _
i L B 2 " _
— 10. 17 _
5. 457 . X 17




POST TEST - .
ADDITION OF MIXED FRACTIONS WITH LIKE DENOMINATORS
NAME - - DATE .
17 . 18 12
+ 2 1/2 . + 1 2/3 T + 5 4/6
: , » —
64 1/3 . 23 1/4 15
+21 2/3 . +42 3/4 - +13 1/3
{ ,
s _ 35 2/6 \ 65
%32 2/3 f , +24 ’ T 414 1/4
| 21 5/6 :
- +32 1/6

G



POST TEST

S

|

ADDITION OF MIXED FRACTIONS WITH UNLIKE DENOMINATTON

\ NAME
\ .

+

[ N ¥
N N
[e N3]

1/8
+2/16

(2

86

5 2/5

+3 2/10

4 3/16

+2 3/4-

DATE

i

4 1/3
+4 3/6

55/8
s +1 3/16




NAME . ’ L ‘ DATE

' . POST, TEST
. BT ADDITION SKILLS #1¢, 11, 12, 13, 14, 15

DIRECTIONS: Add the following fractional numbers. Write the sum .
(the answer) in the simplest equivalent, fraction.

1

1. 2/8 + 3/8 = 2. 6/12 + 4/12 =
& .
3. 2/6 + 3/6 = 4. 1/4 + 2/4 =
‘5. 1/2+ 1/5 = 6. 3/4 ¥ 1/8 = | tu
7. 7 1/4 4+ 2 2/4 = : - 8. ,102/12 + 6 4/12 =
9. 8 2/6+ 4 2/6 = - 10. 6 2/3+ 3 = .
. T d}
.5 1/2+ 10 = T2 AN/ 2 378 =
J v
~’ P
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ILITH STREET SCHOOL S

P8 N READING INSTRUCTION SEQUENCE -
7/ ]‘ Y‘
SAMPLE , *,

\ _ Yo '

i

The following pages illustrate a typical instructional sequence for- reading.
~  The first page is the teachers' workshect for resources. 0On this sheet she

writes.the objectives to be‘accdmplished, and the m?terials"whiﬁh are avajl-
' , ” o
_able. The teacher then assembles all of the mateijals at a learhing center
P
or ‘centers in the.classroom. » : '

The samples provided are. for Word Attack and are at Level C within thé'Wij-'

consin Design. Please note that the teacher's Workshcéet for Center Planning
‘ . ,/
calls out a number of texts, games” and supplementary matcrials in addition
. ' N ’ . . /'/‘ .
to.the IGE materials. In this.particular cycle, Miss McNeal was concen?iat—

#ing on vowels and used Test 5 ds thé pre/post test for Vowels plus T, a
pIL% 1_5nd a plus w. The 177 suggestions rcproduded herc are alternative
"strategies for f:ﬁching the ofpecific skills. At the end of the ‘three

weeke oW, nine out of fiftebn}children had paéséduTest 5 at the 80% pfo-
5 ' ' . : . . L
" fitiency level (a score of 24 or better on the 30 item test). « . /' .
1 BRI ) ’ . ° ) K

’

/

. . - —_— . A )
Studentsjwho perform at the 80% level OT&gbova (indicated by circles on the

' L/ : : L . '
Classroom Skidls Chart) proceced -to ﬂﬁorher objective. Those who do not work

' : . T : : .
with additional matcerials (probably with another tcacher) until they are

ready to proceed. Working with™dTfferent teachers to achieve the same object-

jve prqyideslthe student with an opportunity to work with new materials
LU : .
. ) . . \ i 2 ) e - » .
. because earh{teacher designs her own learning centers. Teachers use both
" 1 . :

commercial materials and equipment ,and teacher-made and teacher-assembled
- - -, - ; ‘;ia/- ' T : . ’ . g - .
materials in the centers.. The*W6}kshops.for Center Planning provide the

" strufture t&-help her to focus oh'the.relaiﬁonship between materials and e
@ hiectives. , - - S

ERIC | R
P s ‘ : :
.o



SR : Teacher‘ “7”@71@(1,0_ '
) , _ Time Block g 10 32 zr_;; [ }
Koo du rmg Llera A0k : Qo . 23

!

Resource Materials

Worksheet for Center Planning

|
N

\

. Jo J»é, u.b{a, MwLLWLﬂLLLW( ,(HLOU-'-/Q”\W* -
Objective:ry s de qug, e ducoulencodly OU.@QMmmim
L»Q,bu»u,/n e, 0 %qm

?

Texts:
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‘ Word Attack -~

- P
C.2.c.2.34
Activity 4 Level C
Worksheet 3 . " Skill 5 ;
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T In the blank space.write the word which answers the rlddle Your ‘
. answer should be a word that contams ar er\ ir, or ur. .
i , - 1 .
' . ‘..‘\
1. It has four wheels>You ride in it\ Itisa
2~ It-is a-large fish: {t eats smaller fish. It is a L -
- ‘3. Itis the word for-an-animal’s hair. It can be black, brown, = .
S yellow, or white. It is _ - L . AR
- - 4. .Itisaplace where people have DICHICS Sometlmes it has swlngs
- »Itisa o _ ‘
+ 5. -ltisacolor. It isa mixturé of red and blue. Itis____ ¢
- 6. It is the best tlme of the year, it's warm, and there is mo school
am— s Cltis e : . A 7 o
S o - o " /0 N 3
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, -~ 7. He hlt the ball with. the bat. He ran from home plare to ‘
v e o ’ base [ o
- 8. You should wash your hands before eatlng I yoiJ don’t, you
may get sick because of the A on your hands N
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1. It has four wheels. You ride in it. It isa C'at’
- N t h - . . . X . K
2. Itisalarge fish. It eats smaller fish. It is a Shar J
N 3. Itis the word for an animal’s hair. it can be black, brown, |
. yeltow, or white. Itis__ Tl : :
-4. It isa place where people have plCﬂIGS Sometnmes it has swmgs.
cltisa Dalr‘K _
5. Itisacolor. It isamixture of red and bl‘ue, ft is__Lu[P_LL.
- 6. Itis the best time of the year. It’ s warm, and there is no school. .
Itis _ Summer ‘
. 1y .
7. He hit the batl with the bat. He ran from home plate to . g . _ \
. \ S base ‘ . T ’.,\ . ;\
8. You should wash your-hands before eatmg if-you don't, you , L)
‘may get sick because of the QH“S (chvt) on your hands
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C.2.c.234

Activity 6 ¥
Waorksheet'5 .
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\ ..+ . WordAttack , ..

‘Level C

Skill

:

hS /-
.FiII in the missing letters in edch sen'ténce,%using ar, er, ilff}\ur, or or. |
j 1. The cow sleeps in the b___n. '
2. There is a set of swings in the p__k. 7 '
- =3=—{n summer I "eat c=Zmon thecolT T T T T T o
4, The birthday présér)ft isf___ me.
5, .The hunt_ shot the deer from 50 yards away. .
6. - In spring boys play m \ bles. - . i
.71. A happy cat says P r.
- ) . . \“ .
8. We turn onwlight_s‘,wher_\ itgetsd__k. ) |
9 ’ A f”:e\ b__;.___ ns. . :; “ ) ¢ c *.. l. \ o .‘\ . X f . L
10".‘ ‘To make butter in olden d'a'yg,‘:péople usedach_'__n’ v
11. An angry dog will b____k.
12. - Be careful wHen youuseash____p knifé‘;.._\ B
13. My mother made Fé;__cake-be‘ca‘use'-it's my b_____thday. T
. & ' \\.\‘ . ‘ ' o . -
14, Inthe su’mﬁﬁer | grow .V'egetable.s_in'my g____den. v
15. ~The cowbpy is taking the hx__ dwof cattlé to the past e. |
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., - 1. The cow sleeps in the bay_n. /
2. There is a set of- swings in the pé,,_/li.
3. Insummer | eat c .07 non the cob. |,
) 4. The birthday present is {Or_ me. : s
- G . L P O S S
) 5. The hunt&r shot the deer from 50 yards away.
. ’ . . . e
& . 6. In spring boys play m:@x__bles. = A -
WA happy cat says "P.uy_ r N | 5
, 8 : We turn on l‘ibms when it géts dav k.
\ ' i
. 9. Afirebu¥r ns. ,
i 10.  To make butter in olden days, people used a chiv "n
) . ' . “\ LN
. 11, Anangry dog will bdr k. .
. 12, Be careful when you use a sh8¥__ p knife.
e o . ’ l’ ) -
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13. My mother made a céke:b,ecause it'smy bA¥__ thday. .
. 14.  In the summer | grow vegetables in my g.ar den.:;,
i 15, The cowboy is taking the h:€¥_ ¢ of cattle to the past AY _e.
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LANGUAGE INSTRUCTTON SEQUENCE - .
SAMPLE T L
' " ' et
In this particular sequence, the te&t'Lunﬁuage'for Daily Use was used
) Gxtqmsiyely, but the primary technigue employed was the use of Performanée'b ' ‘?7
‘e Contracts. Scveral different contracts haye been reproduced here. , Note

e that in most cases, the students have real choices amohg activities-thafl
will lead to the acquisi-ton of the same.skill. ’

-The pre/post™tests are di\fferent in this case: . Bothiof these tests [~
were developed by school persodﬁgl.
« ‘ ’ c AN _ o i -
This center was set up in Time Block 3, which is the Home Room period
. o ) . " .. . .‘-...'..m...‘..,._v S - : " . . . "J A‘
in which Language,.Spelling, Handwriting, Science, Social Studies, Health
und Study Ski'llls are also taught. -« ‘ e o | L e
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ERIC

[Aruitoxt provided by ERIC

Crade 4, Unit | Perfect.gcofe'rsb"M; Score '
DIAGNOSTIC TEST 1 o :
1. ‘Draw4uvl§ne under each word, ahbre;iatiOn,Aor initihl that should begin
with a.capital letter. (Score: 2u) .
1..,' mr. and mrs. hill drove to arizona‘fhis“autﬁhg.-
“f. dr. o. b. adﬁms went govthe mountains with them.
\ : : ) ’ ' )
3. miss evany visited swope park just before halloween.
4. last_august we visited a zoo in chicago,'illinoisr '
“_—_;;“*S. on tuesday morning wé‘saw a panda named chan.
. i[. lﬁjace*ﬁeriods, question marks,,aﬁa exclamation points where they are
.ﬂFedQS in the following sentences. (Scofe: ' 15) .
:§$ ;; Mr J L Norris said tﬁat péhdus came from G{ina
7. HgsAJudge F O Watts ever seen a panda . .
| 8. '#éﬁ, h ow iﬁ;e}éstedAMrs R_L'Nash was
v ‘ v T
h 9. Dr'James West Had seen“§gbéral pandds
10. A;Mr Norris added that péﬁdzgygfgﬁngt found dfténi o
III{"wfite'the wo%d Yes in front of_eaEh'grdﬁb of words thaf is aysenteﬁQEFQE
and write. the word NQ bgfqre-each group‘that“is not a sentence. (§core: 5) :
t_ N 11. The giant paﬁda'fs not a beéf“. “
e 12. -.W_l;iteA fur wit];’/hla_cf«;' spéts = N } T
13. What do bandag_ eat : )
14, Its homé in G\ina‘or Tibet
: '15. In its nativé land a panda éan bamhoo .
. A" : N . ' : N
IV. ‘Draw a ‘line under the cortect word in;Parenthesés. u(ScQ?e: ;0).
16. Ann and I had (went, gone) to'thﬁpioo;‘ .
17.. Maﬁy.pGODIC had (came, come) to see ﬁhe Dénda. o
S ooy . . . —
18. (WaaQQWé}ef;you there at feeding time? ..
19. .Ann#éna I~(saw; seen) the panda eating. .
) 20, At. the zoo pa£ﬁas (is,are) fed many Uifferéﬁi #66&3.
o >
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Instructional Package

Concept !
| wub-Cbncept
« < . Date °°
. ' ‘ g
, ~ PERFORMANCE CONTRACT - .
1, the learner agree to do the activities checked below in
“order to prove that 1 have achieved 90% profic1éhty in
. " sentence writing S - el
I believe that | will be able to complete the items 1 checked below by
OBJECTLVE: . . | |
by hrltlhg yes or no.

e

Date = -
I will be ahle to tell whether a group of words are or are not a sentence

£
g »

.

[ will be ab]e to write a complete sentence correctly

LLEARNING 101 CLES
LBHPUJEE for Da11\

Use #4
o 1. Read about 3 kinds of sentences p.2 _ '
~. 2. Read about writing a sentence p.3 and do the practice -
3. Do the following page frite the complcté sentence o T
, . I 7,',..3 20, 29, 264, 270. - ' ' :
2 “ _ . _
Post Test p. 28 Score  #1  and’ [T % Date , ’
CIf omy post Test should senre less than 20% I agree to continue with this skill
doing xddlttonal LEARNING JIOICES until I have achicved 90% proficiency on a o
Pns t-lest. S -
\ I think that my next contract should involve '
L S | | | —
) .. t , eacher
. .\,\ - . ) - .
\ . -
\ = :
\\“ N B . /".'
I . : A ,
Qo . » L
mgiﬁﬁﬂ o

Student '
o




[nstructional Package

. Goncept

" Sub-Conceont

Date

PEREORMANCE  CONTRACT

szt P AT . ¢

N

I, the learner . agree~to do the activities checked below in .

orde} to prove that [ have achiévgd 90% proficiency in

‘sentence writing

I believe that I W1il be able to complete the items I checked below by

. B N 4 Date
' OBJECTIVE:

.e

I will be able to write 'a complete sentence when glven a group
.of words on small cards

Materials: Sentence Builder o - .

s

Choice #1: Follow these steps: LEARNING CHOLCES B b
1. Take a handful of words from the box
2. Arrange them so that you have a complete thought
"~ 3. Write your sefMtence on paper
4. Underline the sub;ect_once Underline: the verb twlce
5. Share your sentences with a friend. Correct them.

- Plf Choice #2: Repeat steps 1-5 with a new héndfql of words.

[+)

- Post Test’ Score o 5 Date
' . . » : - —

If my post Test should score less than 90% I agree to continue with this skill
. . . \ . . )

"~ doing additional LEARNING CHOICES until I have achieved 90% proficiency on a

Post Test. o =

°

T think that my next contract should involve

-
g
o
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: A NILITIER LS AIRTY :

Instructmnal & 1degc
. ’ 0, - ' ! ) B
' " Concent ;
Sub-Concent
j :
Nirs
PERFURMANCE CONTRACT '
. B - !t' -
- | the student o . ?
: . ) 28 AN Ce e e e .
: I, . agree to do the aCt‘;L\-'lt.L&‘S checked below in
, . order to prove that [ have achieved 90% profi LlenC}’ in w
- ' \, B —
o _ language-¢ apltahzﬂ.lnn ) x‘" :
[ believe that [ will be able te complete the items I checked below by
\., . : T Date
=TIVG - -
| \
% [ will be able to write a letter, story, paragféph or sen_teﬁce .
’ cm*rep v by -capitalizing when agcessary. o .
o = 5\ I w: 11 write the names of persons and Eets correct ly. i}
. LEARNING GiOTCES
P Language for Dailv Use 4 -
W © p.21 p.22 p.28-1V. p.30:IV. p.72
o p.81 p.87 p.90 p.98 p.219-#2 .
s 232-4#2,3 and 4, p.2062, p.263 "
. . / \ . T ‘ .
' Posttést p.288. This must be given orally. X
= - Post Test Score - ' . % TDate
1£ 1 post Test should score less than 903 [ agree to continue with this skill
< . . o [ : ’ ) i
doing: aldltlonal LEARNING QIO[CES until I hayve achieved 90% proficiency on a
Poss T“ ST - ‘ o
. -.: !.\ 1, » v ’ ! ~ . N .‘.. :>
[.thirx that mv n=2xt contract should involve : o
?“ < . .‘ : ‘v
‘ Stuwdent - ) __.-_‘:i
O ‘ " - .
R N . » o L 112 Lol M



. SR

O ) R U — - _ﬂ
SquConcept
Date
PERFORMANCE CONTRACT
I, ' the student - " agree to dovthe activities checked below in \i
order to prove that I have achieved 90% proficiency in ' .
3 N - \
language-capitalization ° ~ e .
I believe that T will be able to complete t' - " :ms I“Tﬁétkea“beT6Q4by :
: i : ' Date -
OBJECTIVE : | ' o
I will be able to write a letter, story, paragraph or sentence )
correctly by capitalizing whenever necessary. .
'B. 1 will write the names of particular places correctly. ) .
"+ LEARNING CHOICES . = W _
1. Read pp262-263 in .Language for Dai 1y’ Use-4
T /’ . . . »"" .
° _ Y+ 2. Language for Daily Use 4 p.96 o _ .
, . “p.106 ' :
, : p.232 - 1-4
, . p.264 - 2-7 - o
3. Language for Daily Use 6 p.34 . .
o . ' p.69 - B
i ; = ‘ p.67
lPdst'Test " Score %  Date - o
If my post Test should score less: than 90 I agree to cbntinué with this skill

Instructional Package,

“doing addltlonal LEARNI\G CHOICES until I have achieved. 90° prof1c1encv on a

Post"Test. - : '
ST A \ L N

I think that my next c?n tract should involve

| \%; L . ‘ N " McNeal-

™~ , R Teacher

.

113 s,




Instructional Package

¢

S s T Concept_. '
- ' o ‘ *+ -~ Sub-Concept ’
Date

PERFORMANCE CONTRACT

the student

agree to do'the activities checked below in

order to prove that I have achieved 90% proficiencf in a:'

'

pardgraph writing -

- ‘ A ' — ‘
. ¢ I belicve that I will Be able to cbnplete‘the items I checked below by S
o S ’ ’ . Date
‘f, ) e i, et s et ot i Y , .
OBJECTIVE
?Q§“ " . - '
e 1 hlll be able to write a group of sentenceswcorrect ly that

e relate to one topie. -

. a

N 1w,
S Language for DailY Use'Bpok ¢ .\\i }\\m\:;;\\\¥“*“ :
ﬁ_._.._ 1. Reéd- the rules on'p.11 and p.271 - \;\\
—:ih;;~—: DO p. 12 | |
o ‘ __j%i_m__v‘ .3, Do p. 27 2 | Y ‘
._____;;;L;,.boét_Teéﬁ ﬁL28 : Store'_l#ill | _k %  Date \;: — ;
h‘i”l If my pOSL:Teat should “score less—than 90% L agrée ‘to’contipue WIth tﬁis'Skill‘
-rEidolng addltwonal LEARNING CHOICES unt11 I have achieved 90n PTOflClencv on-a

Post Test o . :
'I tthk that ny next contract qhould 1nv01ve
o ;@»:“_ < _ - " "~ McNeal .

e ' -~ Teacher

Student




[nstruétional Pa@kage'
. A

- _ o T Concent
g T, N
) . sub-Concept
Dato : ®
Fir REO2MANCE CONTRACT
I, the student _agree to do the activities checked below in *
C s . \
\ : ' . : C ot - »
order to prove that I have achieved 90% proficiency in -

-

e . . . .
writing limericks

"I believe that I will be'éble.fé‘éonplete the'itemg ikﬁheckedtbelowibyV Ab"”
' Vel : : : Date
OBJECTIVE:

[ will write a limerick uSing my owﬁ words

- . ) . ) . " X : ) 4

Book: ~Wider Than The Sky
' LEARNING CHOICES

1. Read p. 73 and 74 in the book named above.

Y

. What is a limerick?

(3]

1

a
. . . . R

- 3. Is a—llmerlck rhymlng patterni A8 A B A 2 O -
AABBA?
4. erte a 11mer1ck follow1ng the correct~pattern

N Post Test ~Score____, % _ Date

~

5 8

.....

Post Test. 

that ny

[ think

+McNeal
. Teadther

. Student '

LA



Grade 4, Lmit 1, Perfect Score 50 My~ Score: g

. -

L ACHIEVEMENT_TEST_1 _ L
. : 1
1. Draw a 11ne under. cach wora, abbrev1atlon or initial that should begin:
thh a ‘capital letter. Place punctuatlon marks where they are needed. (Score: 34) -

vl y
+ ~

1. ‘last wednesday was memorial day. )
2. dr’ and mrs. j. b. mann tiSiteo us at mineral park.- o
3. my dog, buster,:chased their cat,‘shoky;’ | ' ' "0’/(
" 4. the park is beautifui in ;ay. . | . |

._\5 on friday,'june 7, we are goiné hiiing.with miss ellibtt.

6., mr jand mrs d m burt spend the summer at the park

!
|

- e

7. f\hurt takes us f1<h1ng every saturday
8. dr g roé“\agzlte;“;;-to";all thh him
9. oh, how the sa?jboat sk;ms theéwater ! -
, : _ | .
N1, do you know why j“}Yng;@V favorite month o

. I1.  Write the word Yes beforejeach group‘ofhwonds below that is a sentence.
Write the word No before each group that is not a sentence. (Score: 5)

11. Do you swim often

¢ -

12. Yes, sw1mm1ng everx day

.lS:ﬁ I like to dive from-the dock,’ too o :‘WYE,H

-

14. There are so many thlngs to do

15. - ardiy enoush time

-

EW%TII. ‘Draw a. 11ne under the correct word in parentheses. (Sco}e:"lll

m', - .

.lori_iﬂe have’(went, gghe) to_Mlneral Park for our vacatlon.

17." Our cabin (is, are) near the lake.

18. We have (came Acome) here eﬁery sumﬁer
19, One mornlng I (saw,seen) a_ deer by the cab1n
. 205 Heﬂ(ran run) when he (saw seen) me open the door.

- 21. ° The trees (was, were) g11stening.w1th dew. ,

. -

22.  The sunﬁ(came “come) through the leafy branches

23, I had (ran, run] far along the beach

24. Finally I (went; gone) back_to theicabin. "v' e

t

bl

L Q o ' S .
ARJ}:"ZS'" We (was, .were) ready to. have breakfast, and I was hungry!

.:tgf g -\\116 . “;:—fii;hf\\‘;“““v ‘»_hrk"h




lilTH STREET SCHOOL

STUDY SKI1LLS INSTRUCTION SEQUENCE

0

SAMPLE,

/

S

A

, \ _
btudy skills is one of the Homt Room subjects, thus all- children are

rotated through- this center. Performance Contracts are used agaln here,

although the use cf contracts is not by any means the*prime-rnstructlonal

Y

"Strategy at the school. 1he program is truly eclectlc in that regard,

with all teachers glven a, great deal of freedom in selectlng materials

and technlques they feel will be successful AT meetlng the glven.

W o

.'behavioral objectives.

. N .
. w

P

@




IR o . . Teacher 7ﬁrhlﬁflfliﬁ
» S . : ¢ . Time Block & (/ 10-3° 30)
Amim, T S - " -

' o : Resource MEFé‘fi‘a‘l*s\\\
v o
Worksheet for Center Planning % ¢

Objective:- y ) @ T

\f - Texts: - ',.\ . ~ | o |

SUPPIementary Texts: ' ; o | el

M@WMW ";_

R -
- Q. W e
8. Q.80 MMLUDC&
Tapes, Fllmstnps, Recordmgs
Wy - ' I
“ . \
Games ) eslumonas
Q,




.

' T ! ' I “-tﬂ. '
’ , Instructional Package

"

o AU : Concept

J v . ) Sub-Concept - N ©
v ‘ "‘ . ' & '
Date . ' <

C I RIDRANCE CONTRACT o+

'

R GO the learner égree to do the @ctivities'checked below in .
12 ° ° . .

*order to prove that I have achieved 90% proficiency in

a

columns and rows (Sfudy SLills)

T

.I believe that Iiwill be able to~éomplete the. items I checked below by.
‘ : ' : ' 7 S " Date

-

OSJECTIVE: . | v
T - 1 will be able to.locate an®item when given' instructions
defined By a column or row. L T,

- .

T I‘w111 locate an item dnd Ewplaln its. locatlon by use of '

columns and TOWS.
\ . . N . ST P
e ) L } - . T R

LEARNING. GIOTCES

! I
N

1. Lock in a magazine and find two pictures that-exemplify column and: rows

2. Come to ﬂ'teuchor;airecteﬂ_lesson on what a grid is.
5. Do follow-up exercises in locating items on a grid. ' - y

" (Instructional Mateérials attached) s
4. Tuke a posttest. (Scc the “tedcher for 1nstruct10n)

Post Test Score .+ - %  Date
. o . : /m
R post Test should score less than 90% I gree to coftinue with this skill

doLno &ustLOFBl LL\RN[\G CHOICES untll I have achluved 90% orof1c1encv on a

Post Tcét.

ST thiak that Ay next contract shonld involve ™
‘ R . . ~.

.:3 ) * i \ - il . . \

: IERJ}:“ . | o i ) { R . ngiéﬁt;




@ - . .

SKILL DEVELOPMENT .ACTIVITIES

- . .

2

. " \" . . . ;? - - » . ‘ <. ‘
- { For each of the activities yoscrlbed bLlOW mlmeographed cop1e of. . i
o // worksheets and penc1ls 6r crayons are needed for: each*thild..
) ® : e ’ x0T - R g
X Worksheet 1 - . N'.
Tl ~ Procedure: The teacher explains that’ the six. large squares on the worksheet are

called grids and that the small squares within the grids each form part- of a

row and part of a column, He ‘then g1ves the foIIOW1ng 1nstruct1ons for colorrné
* the grids: _ _ - o _ .

On grid'l, color_the boxes in the s glp Tow- red : ‘ ‘ ey
On grid 2, color the boxes in the.cbw.column green. LR
On grid 3, color the boxes .in the shoe ‘Tow blue. L X
. On grid 4, color the boxes in the scissors tolumn orange. =~ ° ST
»°  On.grid 5, color the,boxes in the chair row brown. I
- On grid.6, color” the boxes in the foot column black R
Worksheet 2 (requ1res small clagsroom obJects, e g paper cllpss chalk, eraser .f'
tack, etc.) o SR :
. Procedure' “The teacher points out that the rows are labeled w1th articles of
Lt cloth1ng and the “columns with types- of ‘animals and ‘asks 'the ch11dren to pdace

each item on a specific square-for example, on ‘the shoe- dog square. The teacher
,or a child describes the location of an object and asks the students *to iden-

tify the object - R U R v T
“Workshétt 3 A L S o _ E\, - & T
) Procedure ‘Directions are given orally by the teacher: , o -
B T ~“Put A.in the-dresser row-and*the boat .columny - - JE“"”“",“" ~'"”ngJ‘“--';mﬂ
b Put X ln\\he lamp row and.the bus column "4< oo T e o
Put B in the' chair row and the, boat columm, i . L )
. Put E in the lamp row and the train .column.. . = , N A
_ > . Put 0 in the stool row and ‘the-plane column. , =~ (-~ N
h\g o E Fut M in the desk row and®the bus column. - (\ﬁ . :_f . . _
T - -~ Put T in th€ bed row anhd the bike column. .. gﬂ . a . T,
Put F.in the bed row and the car cojumn. e ' _ T {
. Put R in the couch row .and the -train calump—f N T T
'*Put C in the table Tow and the blke column. L
. Worksheet 4 t\\_ o C 3; o \\ . S
"~ Procedure Groups of two to lour ch1ldren are formed One player marks" three _
‘boxes’ on 'his grid with an X show1ng where he has hidden’ three’ bags of go’d .“\;{
The .grid is kept out of view of the other plavers - Another player s@arts the.
e _ " game by giving the two coordlnates 6f 'a box in which he thinks héwill flnd :
=, ,' one of his opponent.'s.bags of gold. He keeps a-record of his yes. and no’ gues—
S ~ ses on his own grid by. fLJ11ng in the boxes. The players take turns ,aessing -
M ~until one of, them locates all three bags of gold and becomes the w1nner B -
R o S L - R _,'\:\ B TR
. . L . S ot . ,' . o - - - . | . i
5 \\k.‘ . . .
NG i .
- ¥ 4 o ® \
[ 2o § e ~ 5,
FBe ) ;
. . f ° . 5\ Ed




Instructional Package

o - Concept ' AJ/

R ) — - ¢Z_;

- Sub-Concept
\ N
. Date
’ . " : PERFORMANCE CONTRACT
Lo e j;:- iﬁf o . S
) I, | _the learner ' - agree to do the activities checked below in
" order to'prove_that I have achieved 90% proficiency in :
study skills - columns and’ Tows _ ; o
I belleve that I w111 be able to conplete the items I checked bc;uw by -
OBJECTIVE : ; 1 3
S will be able to  make a grid using information 1°°ated in Voices of
. "Latin Cultures and Ancient, CiviWizations about crops grown 1n Africa.
der . ~ . . . .:'
e Materials: Voices of Latin Cultures and Ancient Civilizations °
i "’ One large piece of'unlined paper - I .
. ) P{ctures of. crops ' L
; 0. LEARNING. CHOICES _ .
'l._xead Sectlon Four, "A‘rlca“ Unlt 2 pp 364/369
o : T"fiff-z. Look in an .encyclopedia undeT the. correct title, and find . |
“_yfexamples of . the crops\mentloned in Unit 2. .
3. Draw plctures of those crops in a grld
S TP D
\ »
e <Post Test .. Score T - % Date
_ If my post Test should score less than 350% I agree to continug with this skill
- } d01ng aaaltlonal LEARNING CHOTCES untll i have achlevedeQO’ prof1c1encv on-a
Lo .- ,
14 POS;t\..TCSL,._ T “' R R
. . ) ©a ‘. “, - N ' l- e e Co- i
L oI think fhat my next contract shauld involve. N T
T L L S » S _ Teacher - T

Student T

126. e
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111TI STREET SCHOOL — * -
. PSCYHOMOTOR TNSTRUCTION- PROGRAM

" &4

“Note: The €otlowing s an’ excerpt From a school dociment which completely ™ ™ "

describes -the design and details the curriculum.: The format for the
program is contained in this excerpt; additional information may be

™t ;
obtained from the school.
\ . , .

~

It is the purposc of this publication to nresent a.systematlcjpsychomntor
‘ ‘ ‘
1nstruct10nal program. This material is written primartly for teachers of

early chlldhood education and for other profeqs10nal workerq concerned with
“the learning problems of atvpical ¢hildren. In additioh, it is hoped that

. ks » .
.this material will he helpful to parents of children in.early childheod edu-
cation. o ; : i '

The design for this program is based on a nhilosophy.that'schools have a

-de?inite obligation and responsibility. to nrovide experiences based on the

3

,iﬁtqtests and needs of .the learner that will enable him to develop his fullest

5 1% . oy
potential capacity. Children should be prepared for present and future ‘living,
. \ v g _ . .

7

SR L . ' o, .
and equipped with the necessary skills and abilities netessary for becoming

“contributors to the main stream of society.

A
5

ﬂn order tO'accompfish this task, we must acquaint ourselves with the ever-

changing social influences.which greatly affect our cﬁlture and its subtultures,
and then devise purposeful objectives to help the children fulfill the demands
“of our society. o

.

_Therefore; our educational purposes are hased <n_the need for developing a
- - e . : : A

Jtotal" individual. A third of the total devélopmbnt'is in the Psychomotor

Domain. To n-taln this purpose we will: c e

1. Guide .each student into those learning and living experiences that
will enable him to behave 3s a responsible, considerate, contributing
citizen at every stage of his development, either with respect to the
body Dolltlc or to his. own partlcular tasks.

2. Help every pupil to dCQUL]e an aeceptanuc and an understanding of his
body, and knowledge of his hodv's poqltxon Ln ‘space. :

3. Prov1de each plmll w1th the opportunlty to develop skills in. fundamen-
' dl movement ; : :

Q : B - o
ERIC- . - R ¥ L A -



& FORMKT
The content of PSYCHOMOTOR PROGRAM has been’ arraneed it five- g T
ievel T - Perception - . ‘A', ' .
Child has" an awareness of sense organs. : 3

... Llevel IT -Set - :
' Child develops readiness for action. (hild set to
receive instructions.

Level IIl - Guided Response -
. " Tutored behavior; child responds to instruction

Level 1V - Mechanism'-
Hab1t

- Level V - Comglex Overt Responses - :
Child participates in a ser1es aof coordinated motor
SklllS

©

The . levels conta1n the goal developmental stages SklllS, obJectlves, and

act1v1t1es wh1ch appear to belong to that area and.-are written with the phllosophy

% .
N o

'that they -are relat1vely comp lete unto themselves However each level conta1ns
hor1zontal skills that are related to other curr1culum areas. - In additlon-many o

hskills and act1v1tles are taught at several or all levels. Also many activities

o

w1ll be taught simultaneously. Te

A teacher summary statement is found in each section. This will give the reader

- ~

important information. about that area of the curri culum.

. A

" The goals are written as ‘a broad intent  The termlnal obJect1ves are wr1tten '

to provide a time sequence. The behav1ora1 obJectlves are Spec1f1c, arranged 1n

-sequence,'and written to reflect the cr1t1ca1 factorswreqolred for the achieve-

Bl

ment of the goals.

The skllls are keyed to the developmental tasks ‘The obJectlves are keyed.’
to the skills. The learn1ng act1v1t1es are keyed to ob3ect1ves '

- -

Pre-assessment, post.assessment and re-cycling are part of each level.

. . ] B . . b
“This hierarchical "tie-in'" emphasiZes the systematic.structure of the Manage-
' . mp £

. ment Program.



. This proéram.

i e .
psychomotor{ domain.

LY

i . ~Level

o ' _ C Level IV -

The hieraﬁchal developmental stages of le

. ' 7 Level 1 - -

t Level [i.

“Level V -

c
!

‘is presented in five levels.  Lach part represents a level of
P B e YR . .

1.00 Perception
2.00 Set

I o= 3.00 Guided Response

4.00 chhanish

5.00 Complex Overt Responses

W

arning related to the taxonomy “for
N\ .

. . b L . ) .
objectives:in the psychomotor domain consist of six stapges:

‘-“ ) .\- ] ‘
iy - i B IR .

.\ . 5

2.

-
) 3.
\

. 4.
N, ' \
‘,.;_I . . !\\ N L S

- : |
b

[

6:

L v o 3 ' ' o , -
This continuim of developmental. tasks related directly with the hierarchal

\

deve lopmenta st%ges oF\learniHﬁ. The continuum is designed to meet the psycho-

motor needs of b&pils
\

Gross Motor °

Motor-perceptual’

Perceptual Motor

_Perceptual

. : ) : e
Perceptual-conceptual . ; r-
1

Conceptual % 7 s ;

B

Lo
I : \
"3 ’ : a : ,\

\

Q '

o

ranging from ages 4 - 8 years. There are ten tasks:

1. Body Awareness and position in Space

.- 2. Basic-fundamental movement

3. Movement using objects and equ

juipment- -

4, Attention

5. Visual Discrimination. .
visual acuity
“visual tracking -
~ visual memory . -
“~figure - ground diftferentation
perceptual consistency

129



6. Auditory Discrimination : N

’

o e R 3 -

audltory'atulty
auditory tracking _ :
auditory memory T T

7. Tactile Discrimination

, 8. Coordinated Abilities

-

eye-hand coordination
eye-foot coordination

9. " Language
10. Conceptual

The 1dent1f1cat10n of sk111< was completed after an assessment of pupil psycho—

motor meeds bv teachers in grades pre- kwndergar cn through1third; A,hierarchy
\

_of these skills are built within the continuum of the developmental'tasks} For

example, on the Basic-Fundamental Movement step of the continuum.the skills are:

Non-Lotometor. R : ~ Locomotor

Bend éaise‘ , Creep  Jump

Stretch Fall ' ) ; ~ Crawl Gallop

Push Swing - ~ Nod . Slide

Li ft ‘ Whirl ,.' C Wak© ~ Hop

. Puil. Sway - o R Run . Leap_ :
) Lower ~ Twist _l ~ Ship ¥”§§§rt T

“Mrbodge' Stop

The matefial in this publlcatlon has been tested w1th puplls of varying degrees

of maturlty and developmental levels, and diffe rent types of ab111t1es Teachers

“are encouraged to modify the . activiti€s whenever and whercver needed.

The following teaching suggestions'may prbvé helpFuI to teachers in planning
N ’ ’ : . . " N

‘the implementation of this program.

Puplls-learn best when:
.. the teacher is positive’ and constructive
‘the environment is favorable -
, ) the space is large enough
[:RJ}:‘ _ : ) the_act1v1tv is suited to.their needs

R - . . . 130



- TAXONOMY. CLASSIFICATION LEVEL ONI

B - L T — ST <
Pe rccn”_tmn - an awaréness of sense oreans.

;-DﬁVELOPM@&T#L»STAGE: “(ross Motor and Movement N o )
':”-Grosg motor and movement are those‘inﬂerant pattefﬁs thaf contriﬁhte to
— idformapion gafhering'ih which incrcasing:mOtgf skill develo;s usable motor
Sl pgtte;ns\thnt make all future cducation poés%g}e. L0comot$} mévements include
__m;hosq behaviors thaf-chungo the staﬁiénary lea?ner into an amhuiatory learnérr
_DEVELOthNTAL TASKQ: |

o

_ .+ 7TTTI00 Perception ' ' o .

1. 10 Body Awareness and Posittion ingﬁﬁage

“1.20 Basic-Fundamental Movement =

a

1.30 Movement using objects and equipment

o

BODY  AWARENESS “AND POSITION. IN SPACE

;Qééh: . ’ : - e N _m:- ‘J

““Irach child will acquire an understanding and an acceptance of his hody,

and knowledge and appreciation of his hody's position in space.

SKILLS

- Body'AWaréness .WMEJ:NN‘“ﬂ
Body éarfs.and Sﬁffaégs }sglfL
. Left and Right Sides )
§ f Body Parts anHTSufféﬁes (other people)
| ABody Posifion . )
Positidn-ofjszation;ry.and MoVing-deEEEQ
; | . . R
PUPIL ASSESSMENT: . s | .




Pupil assessment is necessary before and after learning activities are

N '1mplemcntcd by the tcacher

~-A short erplanatlon of the a;sessmentrtechnidue‘end,student success
R , Ievef might be helpful. The suggestcd check sheets in this program w111 be
detailed enodgh to cover every obJect1ve listed. | Pup1ls pcrformnng all the
‘tasks listed will meet the requxrenents of 5peC1f1ed Behav1oral ObJectlves
Pupils performing ha%f will meet half of the reqpirements as specified_ob— -

. jectives, etc.

i

. . In ordeg for pupils to move smoothly through the hierércby of skills

~ o 1

Tit s uggeSLvu that pupils‘meet all requirements for each skill before pro- -
o » ST Ty : . o L . o .
ceeding upward. ‘However, teachér observation, individual pupil difference, -

‘and other factors such as physical defects will ‘determine each child's pro-
. ficiency- success level.
. ’ . . , . . \ co
~ The letter P - proficient and N.P. - non proficient will be used instead
S ’ : ’ . e ..

of the traditional S - 'satisfactory and N'- needs to imprdve " ALl pupiIS=

Y

within the ”normal“ range should be expected to become pr0f1c1ent at all five

levels 1f the program is carefully systematlcally 1mp1emented by teachers

T ",y._,, . i
. . ‘

By -

LEARNING ACTIVITIES:

-All pupils should be given ins~tuction in all BeHaviprélttasks,missed:
~ on the pre- test

To help the vh11d understand hlS body and-his body relat1on to hlS en—_

vironment games may be used to teach 5k111 lessons in add1t1on to re1nforc1ng
: - ‘\ X

' _Iearned skills.

.
-~ .

A. BODY- AWARENESS

4

P 'Encodrdge.each child{to observe‘his own .hands ahd'feet

1

nPerm1t proup to play ”peek a- boo” by looking 1nt0 mirror and ‘around
S obJects . . . s L. . -

~

“ ' . o } g . ' 4
Teach'child to imitate gross facial expressions..

& . . :
& .. ) \§.

132



'(’i't ' . ©1llth Street School
- g ' : s chomoteor-Progran - : e
- ,_____,:__._.v., . . \ o A e

et

'

‘ . G e e Samp le Hohuvioral Tas ks

BODY AWARENESS - i i
N N E ' ' R .
. - | _ ‘ L PRY ~ JrosT
kP N ~BODY AWARENIESS ' '

SIS B

-

“~~|\ “
I . NP P | RECYCLE
Touch and name arms, legs, teet, hear, face _ ' a B
eyes, nose, cars, mouth , * : -

Touch parts und surfuces of - W hands: -
S _upper arms, lower arms

) 1 elbows, wrists, hands

=, .1 8 fingers, 2 thumbs e - » .

fingernails,. tips of fingers 3 - ' -'j\\

; . ) . B o . \ ] » 1. o
Iipalm. and back of hand K L ' : ' : B

heel of hand, heel of thumb - " o : S K N

; ~ N .
1 Touch parts and surfaces of the legs and. - - . S
g : feets: upper iegs, thighs, lower legs . : . ST SRS
- P o lf o : [ — . e R
N - S S . . - T °
. I L - N v
e el VES ] shiins, ankles
- . feet, heecls; insteps; soles - -
3 : : , : .
- - 1 . — —f—T—— ..
_ arches, toes, toenails -~ . T . 1. o
top, bottom, front, back, side, inside, outside/
tips of toes - ' ‘

W

"Touch §6ur left (right) ufm wleg,:ear; etc:y'n

B. POSITION IN SPACE .

1 2 forward ro&Ls,‘thuckward rolls

7 Make turns of'&holefhody‘-»”oné quarter turn,
B NS — -l one-half—turn;—full—turn= . - = . «
é ‘.' - : N : o ’
N bend and touch toes with horh hands
v . | _cross right (left) over the Bther log - S I
. swing both arms “ih front .- left to right, \ -
o right to left . o & .t NS R i \

SRR

- | . . . .
Aruitoxt provided by Eic Cot . v . l

-
7
2y



. e \
o ‘ S o PRE ) posT -
——— [—B—Posttion—tn—Space —(cont tdr e _ L , -
RS ( v NP | P~} RECYCLE
¥ tdentify [;arts of hody of u pictui‘o of another . \\ '
= person | . L . >
E ; ~
] Draw a“ plcture and 1dent1fy parts of body 1
T Qe m;.(optmnal) ~
1G] T e , N
Move - across balance beam in various directions
(forward, backward), with various speeds (fast, .
5 slow) in various. levels (h1gh ‘low). Identify °
2 “where various, parts of the body (arm, legs, .
o waist) are located in- relation to his other
\ 3 | parts, as well as to the ground and other o
& “objects around him s
Perform the ariel skills: Bend forward
(backward) : \ k
Stretch up on _toes ' 4 ‘ ,
o Pull a wagon across the Toom /..— S M e x
L TN Llftthebox off the table
> B
= . Whirl around three times
N - -
.3 L ) . .
‘2 +|- Push someone in the wagon’
D fme—— : )
el Fall forward on the mat
< lc L. —— ’ T ' :
C. | BEHAVIORAL -TASKS MISSED .
A .
o - . . A}v' \‘
Gzoup 1
Group 2 °
Group. 3
- Group 4
Group'_ 5 -
: 8 | o o
d broup 1 . i
Group 2 {
Groqp 3 T
Group 4 -
Group 5 —_—
LoowDotCOMMENTS L |
. | — ‘
. R S 134 L
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Student Skill Achievenent Tracking System

) Level One
Secetion - Body Awarcness and Position in-Space :
“ Date l"rom:;___- L .
SKTLLS : ‘ ’
Voo . ) Cdate To: T .
&

&
3
- . N
TN BN
\ VAN
- [
s
- B . i,
- ‘)‘k
e
- v i .
u < T
s - o
. _ .
o ’ = -
W
. - ¢
» 4 .o
R - N
e -
C)
- - e ____Q_“’
N .
) R
[ ; =
. N
.
-
.
: ‘ -
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A

1caeh child to re<pond to the human SmllL greet people, and wave -
'"good- bye.” : T . '

'Encourage each child indicate body parts by felling.about; pointing‘
to, touching. L : v , . .\

s ‘. DA _ B T .

-Group games such 4s Simon Says.and Robot, - .

2

-Instruct ‘each child to "touch vour left (right) leg, arm, ear, etc.':

- (Pre-school and kindergarten) While children are on rest mat$, have .
them show right hand, left foot, touch right ear, touch left eye, etc. . ~

-Instruct pupils to:

i e
[ o

"“M;ToﬁEhithe,ffontlof his  body. (side, back, top,.and bottom).

-Place the back of his hand to the top of your head

e . e o+ e i s i e AR S

_ _~Tell the.name.of--the- surface he is touchlng N1 am touch1ng the

e T T bottom (sole) of my foot tc the front of my leg " ;
-Complete sentences which tell about the usage of the var1ous"parts ‘o
‘?“I see’ w1th my - ."vT ywalk w1th my g

¢

- B. POSLTION IN SPACE

A

-To help ‘thef. ch11d with r1ght and left the games Simon Sazs and- Robot
Game may again be used, re1nforced da11y w1th .
s B -Stand to the right’ (left) of your cha1r

-

af

-Stand behind your chair. , Use w0rds:around;'go_in,‘go-out, in ..
back of, under, ever, in front of, through, away, toward, etc.

o o

-Boys may go out of r1ght ooor ' Glrls.may'go dut‘left door.
.-Glrls put straw on’ r1ght side" of m11k carton - "BOys put straw on
left side of mllk carton ‘ TR ' : : '

° 3. -

—Use colored/ochcts, or d1fferent toys, have ‘children tell you
if the "black' color is on the right or left side of "red” color.
-Instruct a child-to place a toy truck on the left s1de of the_'
table ot . .p " . o .

RN . v .
o ‘ -Some children may' be able to follow two- directions simultaneously,
N o , "Place the book on.the top right corner." Later increase-this to

. three or four d1rect1onsl ""Take this book to the round green
table and put it on the __p'left side. " etc.

-Encourage’ the ch11dren to use various body poelt1ons sitting, stand-
ing, lying on front and back wh1le cr0551ng the center of his body with

———— e . -
-
—————

a ) ' ) . . - v . by eyt o &

S ERIC © - o ) ...":"'..‘_1'3’136 o




A

. rema1n the same--only the directions change.

his body ‘parts. BN . .
~Use words such as twist, turn, swing, away, -shake, beat,“posh,
pull, reach, shrug, slap, tap, stamp.
-Provide instruction in stunts and tumbling activities such as
"Log Roll,'" "Egg Roll," '"Angels in the snow,' "Egg sit,"
;;Eforward-roll;” YBackward. roll," "Human Balr," and 'Tangle."
~-Imaginative Games--The follow1ng games offer variation in total
body movements. o

—Play pulllng Have a thld ‘who is the "horse', pull forward
another child, who is the "cart'". .The child who is the "cart"
grasps the "horse'" around-the waist and leans backward .to hold .
the "horsc” back somewhat. ..o o

e o 4 r

een i e 2 . -

. =Pushing and pulling: Have children pretend'they are pushing
*and pulling heavy loads forward, backwards, and sideways.

e
-

P o

-Baléncing--show the children how to do the following exercises;
-Stanc for ten seconds on tlptoe on both feet. Then stand for
* ten segonds on tiptoe on one foot at a time. This can be
ﬂvariedsby'having the children do 1t with their eyes-closed.

-Stand on one foot and swing the other leg forward and backward
and then try.from side to side. Again, vary the exerc1se by
hav1ng the children do it with eyes closed.

-Walk forward, walk backward and crOss,step~side~ways on &
‘balance board. ) : S

-Stand on one foot. Raise the other leg to the front to the
51de, and to the rear w . : :

L)

struct the child to place sides. and parts of his body near and on
objects. Ask questions and let the child teIl which side or part
is near the obJects s : ;

o
o

-Relnforce the concepts that when the pupil moves, or when the body
.maves, or when the body position is changed, the sides and parts .

.

-Tasks 1nvolv1ng stretching, pulllng, 11ft1ng and tw1st1ng, should be,

preceeded by warm-up “activities,

4

. ’ T Fjﬁ ;
-Games arevexcellent fog "‘1urorc1ng the sk111s Some,suggested —

games are: , : o N
. - - . . i . 3
-~

-over relay = - -tag-the-1live race

_-under relay ' “-thréad the needle

-directional passing N -t1ptoe

-beat the bunny S .
~~—e1ephant sw1ng—-cross pattern group h.:', B )

: : .
,‘-Prov1de varJnus types of obJects such as boxes, tables, etc.. In-



e )
111TH STREGT SCHOOL .
AFFECTIVE DOMAIN PROGRAM ¥
c SAMPLE BEHAVIORAL OBJTGTIVES .
: - e . < ‘\\.\

- . . . A
1. Given a set of paintings, the pupil will look at the. various types and

\

- . T . ’ . . C e )
kinds of visual expressions and devclop some consciousmess of color, \
form, arrangement, and design. ‘ ‘ ‘ , \

# ' ’ N - Y
R . s X ' £ . \
. . g » \\
N 2. Demonstrate tolerance of others by dramatizing situations in which there
© .. ' are people who have ideas that are different from your own.
: . roL - e X v

3, Demonsfggte the ability to {1).také turns in speaking, (2) listen to-

others wheﬁfphey sﬁeak; and_(3)4s§ayﬁ5ntth§fsybject while taking ﬁért
in a'gfoﬁb dispug;idn or'idlkingbpn eelépﬁbﬁe;" L
‘i h.:ﬂindidafe recoénifion‘ﬁf a,vérietyipfArhythhs byﬁ§1apping your‘haﬂd;,
=vm.Skipping:lhoppi;g to the beat of fhé phythﬁ}
: , . - o ’ : q; P

. .
~

5. . After listening to a stody, identify the evéhts-thatbheppened in the:

-

<

' ..beginning,'middle,‘andfend of the sﬁoryl . N - _ . ' v

6. Récognize the main idea .in an oral passage that you have just heard; '
recognize the mood of an dfal paésége;“"’ :
- n‘?_,l : L s _ |
7. Given a homework assignment of an¥ipcomplete outline of a picture or Ts
lettér,'complete'the'outiine,‘uéing a finéer; crayon'br.letter.
. s & A : o . . 4 .
8. Demonstrate'tbe‘playground.ru1e~of taking -turns 'in a baseball game.

P ' %y

“'?QQ .Expioré pictures on your own in “and -out of schogl- activities by.looking:. .-~

<

for books on art in the libraries: . . visiting-ihe art’ museum to see
\V:‘;v e ' v CoTe N i Tk
original works of art. °¢ T
o N . & o o % .
- 0 ‘e -
v O o ‘. ) _ ' ' ) - .". .. . ‘Q NS - ‘\‘ . ;
CERICT v = s s T
',°':'_' Provid g - T . o . g -, 5. . . e . . A .
. . . ) . L ) N N .

e i,
G . oy



9 -

[3 : . v . . . . T . v
10.  Develop an original projgct'that“éxprésses your:feeling about a specific

tategoty in literature.. ¢ o T

11. Develop enjoyment in {ull body movement of an original 'dance. . o o 3\
B ~ . B ; c . - B

-

) !, After defining a probrém involving educaticn br_group relations in your

I3

) school, develop a plan for solving the problem.. ' ?- e
. : . . . A . R Iy
' . K ' ! e ) ! ) L
13. Using Mass media as resources, suggest reasons for two or.,more viewpoints .
* on a controversial social issue. v ' e
: - . - . .' e . U R '
14, Desgribe threeé advantages of listening to*different, conflicting points.
A : . : : .
) ae R . . ) ':l s - o .- .
TN p_f view, L Co ‘ ‘ S e o -
.. \\ .o, ' . !,- l . / . . Lo . . .; e .
4 - . b SN * . e
15. .Dengap a plan to overcome or reduce the prejudicesof a group”of people. I~ .°°
N . N . ] . . . lo' . . \\ R . ’. ) ‘ , . .
" . — . . ¢t / . v . Lo

16. Explain why developed grassland communities and urban communities are - =

K "'dependent upon each other. . . : s S
- T L * e : L .
- 17, Identify line,-form, space, color and texture in a given group of pictures." .,
18. Demonstrate art activities involving the elements- of design. .’ \
. . . o ° P . . V4 . ) ot A
19." ‘Given a list or set of pictures, arrange items in thgtprﬁé ‘you would & v
L obtain thei, based on their/necessi%y/{; life.—" " . . R P
e ' L ‘ ‘ ‘ . e o ' e N
20.. Identify an example of work that fulfills social needs of a community. ' R
. . - : VE : | e
' - . /_.—"‘,‘ '\ X ‘
. 3 i A - - o
. - ?
‘ , Y .
A . : k\ . . _.Q—E_’ _______ e T c‘
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111TH STREET SCHOOL
MUSTC PROGRAM

GOALS AND STUDY UNITS =~

'

Greater knowledge and fuller apprec1atlon of Black
music in America. :

- Thorough knowledge of great black musicians and
- entertainers through a detailed study of ‘seven promi-
nent musicians (see 1list below)

Increase proficiency 4n music sight-singingand
accomp~mimental skills.

' Awarensss and appreciation of music of other styles,
cultures and idioms. . !

Continue improvement of auditorium decorum and
appreciation of student and professional performances.

STUDY UNITS

"I.  Instruments
- . A. -Names, sounds and posi tions
- 0 B. Commonly used in symphony orchestras.
C. Commonly used in chamber orchestras
i D.  Commonly used in Jazz combos
E. “'Commonly used in Rock-n-roll groups ‘
: F. Used'in the claSSrosm : _
IR § PO Si'ght.'Reading - \ '
. ' A.. Rhythm ’ \
- - B. Melody .
C. Harmony ' e T
D. Accompanlmental pattern . ' '
= T III. -Negro Sp1r1tuals -

: A.. African origins

T . B. Slave life songs and meanlngs : .
N . - C. Modernization of the sp1r1tual ‘ \S

\\ - . D. -Gospels ) - SN

\‘:.' - Iv. . Classical ' A '
N : ‘. ) . :
N \f‘\ _ A Early composers
) \N— B.” Contemporary COmMpOSETS . . -
";\, B - C. Famous Black singers, composers and performers

: _ \ V. Black Musicians: their-lives and mu51c
e . A. Riographical.studies

B Performance medium
. .~ C. Place.in musical scene
Q@ .o .D. Seven artists
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MUS1C PROGRAM STRUCTURE

“Choral Program ’ R L
r..Chorus - 3rd and 4th grade students

Sr. Chorus - 5th and 6th grade students

Instrumental Program

Qrchestra - consisting of string and percu551on
: 1nstruments only.

Piano - 2o'se1ected students from 4th through 6th

- grades.

Dancé P'rogram

Modern Dance - 80 girls from 5th and 6th grade classes.
Creative‘Movehent - 70 students from 3rd and 4th grédes.

" Classical Ballet*@ to be offered in the spring to stu-
~ ' . , “\ dents from undctcrmlned grade level.

@

Classroom Program

Assembly Sings»— ut111zlng 1nstrUments ,Vocalizatioh,

v : f . audio-visual media. Dates for the

S ' : : following months will be set:
October

M ‘Decembe r

- February

Abril
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'MUSIC PROGRAM
fy . K

CALENDAR OF EVENTS
PROPOSED‘ﬁkFE

December 1\\T}~El_c,/////’\w

PROGRAM

Christmas Program
January 14

Includes string orchestra, "
Jr.

and Sr.: Chorus, dance and
drama. '

an

Dr. Martin Luther Klﬂg rogram -
_ I ,Includee Hrama, Jr\. Chorus §&.
_ Sr. Chorus and sel >cted
. : classrooms
March &

Black'American Day
May 22 § 23

Includes drama v1gnettes,

chorus and chamber 5rchestra.
T Spr ng Play
" Undetermined

Includes orchestra, drama,-‘“
dance, Jr. and Sr. Choruses
Culmination

thorus and dance.

. .'"

\
LR )
PO

. , J\-
o
. e
oy X 3

. 158



o ' 111TH STREET SCHOOL
GIFTED PROGRAM DESCRIPTION

3

Component: BLACK IISTORY - An Overview of. the Hlistory of Black People

TERMINAL OBJECTIVE: Students will gain a general knewledge-of Black History.

L

PERFORMANCE' OBJLCTIVE : -, Students will gather information, .trace and relate
historical events whrch depict the hrstory of Black People from their depar-

_ture from Africa to current events,

IMPLEMENTAT ION :

Using research areas to gather data.

Using the Atlas and Globe to locate: thtor1td1 settings.
Using audio visual material to summarize the development of Black Hlstory '/
Using ditto material to present a descrlptlve study of Black History. . /
Paperback hlstorlcal fiction for student enjoyment .and historical settings.

i

‘s

- Group discussion for sharing information and evaluation\of historical data..

Resource person reading poetry'in the early dialect as seen in Black Hlstory.

EVALUATION: R o T _/
)

. Post Test at the end of each unit of study. (Ditto material mentioned ahove/

“I'rip to Pepperd1ne Iniversity to see the play Brave Little Tailor.
-This activity wWas a culminating act1v1ty for the entire program on Pride [In
Our Heritage. While this play did not .summarize our course content, it brought o

‘and the role which the Black actors played in the dramatization.

Teacher-made check sheet to appraise lnleIdde reading of paperback books:.
Informal groun discussion. S
Student report on research accompllshed

CUIMINATINU &FTIVITY .

ariother dimension to the class. On the basis of the disciplines learned in the
course, .students could evaluate tHe play-in terms of research, literature -

- . - ce " Submitted by

v

_— Joyce H Craft (Program Coordlnator)
.
\
- _ R .
’- . S e . S
. o |
T T
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W u

GIFTED PROGRAM
Theme: - PRIDE IN QUR HERITAGE.
Component: - -BLACK HISTORY - An overview of the Hlstory of Black People
Course outline: ORIGIN OF BLACK PEOPLE.
' Geographlcal overv1ew of West Afrlca
. Engllsh and Slave Trade ' R
The Middle Passage .
‘Slavery in tﬁe States, West Iﬁdies; Latin America
Civil War in the United States
Emancipation : - “ L ‘ »

— . Reconstruction

w

Segregation
Freedom Movement
" Current. Problems s ' oo _ ' .

Contribution of Black People-to History, Culture, etc.

‘.Submittedlby:

. SR Joyce H. Craft




. N . N ;
TIME SCHEDULE AIDES.
. T
o . \
Barly |
8:30- 4:00- 11:00-| 1:20- %7 | 2:10-
. 9:00 - 10:30 12:20 2:10 1300
’ ‘ ~ |, Room No. . -
Donshue 31 31 33 \ 33" 310
2y -0 )
Stuckey 35 35 31 37, 35
e AL
’ . o \‘.:%..’f\} ;,. '\;‘5‘ .
o - P I [ f
Mgtthcys ?4 : L _,¢¢33~—' 32" ?% | 32 i 34
. - N
. Williams " 25 25 25 . Nurse- -|- - - =
. . | R
T \
! '
. Lib. - = = - =% o ). . - - . . L. - T
Hill’ : ‘ Annex i L
“Moland - 38 . 38 36 .36 38
Boyce 36 - 36 38 3
. 1
: I
. E] NS
i TR
. i
. - .w\ _
AIDES: -To Tenm”witl jggipem —AlM, Rcadan. -
. - -P.M, M%thcmatluq
- ~50% of tlme to bc spent  in actlive -
partlulpatlon with ‘child or thhdrcn .
-Meet wi'th teacher Men. PjM. to regelvf"
. “direction from teacher; S
. Jre:r -materials needod fo: eek :
» -center or arca of xexpon<1b|llt\
= ~LOP]ELt]Oﬂ with Teachérs plan
to be .responsible for %PEiLUﬂﬂ
—dllgnﬁ\ls‘_ foltew through,
L -evaluation, testing, record keeping: =
B —Lorleldtlon unrh current pic post
© test S :
ley \

<N



TUFORINC Lo
Gu1de11nes With Self- Assessment Checkl1st

» u

Name of Tutor ' ) ' R, : : Date %

e . .
Directions: When you finish a tutoring session,.check yourself to see if you
" remembered to do each thing listed below. Put a checkmark under
. ."yes" if you did the ‘thing mentioned. Put a checkmark under-'no"
~if you did not do the th1ngAment1oned ‘ B

STEPS IN TUTORING . YES NO

L

I was on time for ‘the tutoring session. oy
. e . -
2. I was pgepared w1th .the mater1als needed. -

3. 1 sat bes1de the tutee rather than in front : : )
of him. L . : . -G

T~ L greeted the tutee pleasantly to start the
' session and talked with him about someting
1n wh1ch he was 1nterested

Sr'tl_discussed with the tutee what would be o ;. ",
studied or practiced that day. L L ' ‘

6. I looked at the tutee when either of us -spoke. .

o

7.1 spoke'slowly and clearly. o T R _ e

8. -1 waited for the tutee to-answer each ques- _ o - _
- tion asked or complete each exercise‘given. . B U o

9. For every correct and complete answer, I.told
: the tutee his answer was correct

10. 1 pra1sed the tutee,when he gave the correct

. answer.
‘ll.-I.praised:the.tutee for ‘trying. , s
127 1 corrected the tutee 5 wrong or lncomplete .\M L
answer. N
13, I set a good.example for the trtee by pay1ng B S
' attention to the work and ‘showing him that I P ;
liked the subject matter R g ; . g
: 14. 1 was pleasant and tr1ed‘to be helpful through—. :
' % -\ out ‘the session, especially when the tutee did
B not seem to learn or understand.
lS,‘Near the. end of. the sess1on, 1 rev1ewed w1th '_ ' o —
© . the tutee what he had learned during the
: session and praised h1m for hav1ng worked
hard and learn1ng _ : - ‘ .

16. 1 told the tutee when we would work together

162 -



I A v Tox: Provided by ERIC

. . TUTORING SESSION OBJECTTVES

5 S  . ,) iil} ;.’ l‘f.

o (]

WETIT ASSESSMENT (HIECKLIST o
: :
Name of Tutee °
b e} c ) £ + ;:
’ = Q = o = o
S -2kl gl 8| gl s
j 9} © [} © 9} ©
% ! > v Y > Uy
v, O - wnljw O wnile O n
. . T ECSRE ST oo
e — 1o B S8 E| ®|loEl ®
o , . ; z = wvllz~| wvl|z~] n
Behaviors to be fvaluated. N
A. Behaviors related to %Ltitudes
and achievement in the subject
matter of the tutorind:
l. The tutce expresses pleaaant 4\\;\Nf
feclings about the suhject :
matter. - B
2. The turze works persistently
‘ in the subject .matter.
. 3- The tutee works with ‘
* independence’ in the subject
matter. . —
. 4. 'The tutee'works on the
subject matter of the 1
tutoring at other than
'regularlx scheduled times
”‘“Sé lhe tutee 1tta1ns -concepts |
"”and’/kllls of th&‘subJect )
matterwell. . iy
6. The tutee scores well-e¢n.
r/_CllteTlOﬂ and/or teacher
made tests. "
SR
7. The tutee performs class
' activities well in-the
subjoct matter of the: . )
tutoring. ' , ..
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! : v
0 .&.
:f.'l' N . . _q
i . N o
Iutorlng Session thw.t*l-vc,: \\'xth Asscssment Cl\ cklist . R £ 2
; v - h“"”'n ‘J——>§ U_'.. > + >, )
R e -.-»,.,_,““ = H\ = i s [ '
_ . “’V:n..‘.," ] © V] o, Ll o
. N . P, — - ~ u,,. ""“'.A'GE).,.: Pl QE) Sk =] i - —_—
e B. Behavnors rclatéd to motnvatlon and- = "'g-a-n,-@%g, gl
' elf-direction durmu the tutorlnp ’ % Sl g 2 iy o w
— & =~ 0 o\ o w '8 H el ) .
By T T . eaiary,,
sessdonsi - R R A R = I e
g b2 = | | o = | g
0 S . 2 | BRAAN 0% n ‘
1. The tutec comes tojithe tutoring R I > . :
session on time. e e \
. _ ‘ \
2. The tutee pays attention to the - N .
tutor and the work to be done. o ' \ -
3. ‘The tutee brings any materials -~ - ' - ¥ I
he needs to the tutoring session. S AN
TR . ) A . ¢
4. The tutece continues to work “dur- s N
T ing cach session. R B
\ s
: - | afy
- o -
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\ 3
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lllTH S”lREET SCHOOL. * =

‘Standards Lor Noon and Recess Playground '_j ¥

v .

One area that needs considerable improvement is the children's behavior while -
on the playground at recess {and noon. Anyone who has done yard duty knows the
problems: . disorganized games, children wandering around the playground, lava-
tories’ full“oﬁ\chlldren chilldren in the halls, children out of their areas
\ play1ng on the apparatus\\classes cont1nplng to play after the bell rings, etc.

'\ Teachers must see that the ﬁollow1ng standards are adhered to: ‘ \\\J/“
i 'lhe teacher will walk the class to the play,area and see that“thevgame\<
A 1s properly started. .
\‘. - N » ‘ ‘ 1 . . ' ) . o
2. ~ On Friday afternoon teach the games' for the areds assigned for' the com-
\ . ing week. (See the shet in the handbook showing which games are suitable
,\ ’for‘each area.) : '
\\\. N ‘ . /
- 3. \ Select reliable team captains. Captalns :shall report to the teacher for

, pappropriate action those who leave the play area. . - - ~

4. Ch1ldren should use the lavatory before the bell{r1ngs However there’

is no reason for large|groups of culldren leaving the area to go to . the
lavatory The capta1n may allow a few at'a time.to leave thé ‘area.

wn
wn

- A

f ch"dren are properly trained, there is ﬁn reason for whole ciusses. to-
top and use the lavatoW1es after the. hell r1ngs

6.. Teachers will be held rqspon51ble for ch1ldren found out of the play area.
7. ‘If for some reason a ch1ld .can't part1c1pate in the game, he is to sit on
Lo _'the hench in the play area.

o
e

‘:8:' No oné is. to leave the area to go play on” the apparatus
. ’ ) | i . I R
9. 'Whnn the bell rings, classes must 1mmed1ately stop. play and 11ne up. In

*their assigned places. Teachers\are expected to p1ck up the1r classes
then'-*not 5 minutes later. :

. N l
1 . '
'

\

“m

Let\s teach the ch11dren about cleanllness aud thereby encourage them not

01V1ng their .area and the yard -in ‘general clean.
klZ. Choose a dependable ball helper and let him go a. few m1nutes early so the
- ~ball is at the ared when the children arrive. At noon, the ball helpers

‘are released early. so they can get the balls and have them wa1t1ng whcn the
- teams ‘get to the areas. ?

; .: /‘.'i% | ' : o lé.;uqn’ . » [7 | /l \y | ‘;w

Coe N : ' oo . ] L, ;
('j'ff" :Hw”:: o 165 _ N o !

wljff' an book for proper ways to play the game.) . : . 0

0 throw papers and trash oh the yard. Make your. class reSpon51ble for o



Division of InstructionaI'Services Bulletin No. EC-3-

TO{

FROM:

SUBJECT :

" the school. 9tudv outslde the classroom is part oF a pupll'

4. Homework 3551gnments shou

et
tn

.

. LOS ANFIL[S CITY QOIOOL DIblRICT - ﬁ 'i ST
‘ _ . - .‘w;“w“' _plv ofblnstr. Sexrv.:
T L BT TeemBulletin No. EC-3
L L ' HOMEWORmet —
°. o . oL (New: F11eiHead1hg)mM

, S . o C Septeﬁbéfésg 1963*_f

- _ ’ - - “" L RS

Adm1n19trators of Elementarv Schools
ATTENTION ALL'TbACHERS .

Associ ate SUperlntendents'of

.- Division of Elementary Educatlon and

Division of Instructlonal Serv1ces

STATEMENT OF POLICY FOR HOMEWORK
IN THE LOS ANGELES CITY ELhMENTARY SCHOOLS

‘The fOIIOW1ng statement of\pollgy and procedures for homework

for pupils in the Los Angeles C1ty Eiementary Schools has been
prepared jointly by the Dlv1s1on of Elementar?“qucatlon and

the Dlv5§1on of Instructlonal SerV1ces
. ' |

educational program.. _‘f

The Following principles direct homework- assignments:

1. Homework‘is related to clesswork and to the/goals
of the Course oF"Study for Elementary Schodls. -

2."Homework emphas1zes qualltv rather than//hantitv. e

-3, Homework should be’ con51stent w1th the grade level

..and maturity of the puplls L
. \

'Whe purposefuriand clear,_
_‘based on an analysis or'the needs of the proup @nd
of the 1nd1V1dual pupll : -

e

e+

e d / .
Homework beg1ns in the klndergarten and bhall be 1ntreased 1n”‘
1nten51tv as the punll moves upward in the grades / SN
. : - 3 I )
e . (OVER).
/
- a I4a
' . : 0.. ¥
L P
e % -

o~




- N - 3 \'i: N
Instr. Serv, No. EC-3 . , - 9-3-63 o -2
SlJ('.Gl‘.S'l'l'i»D TIME SCHEDUI.}-Z FOR HOMENORK - (- ‘

“ ° * ‘ - e
.
'lhe -fo-l lowmg, 1% -a Lmdo for schools in dovcloplng ‘a time scheduis for® homework i
- bhased upon-the statement of pO“L)’ of. los-_/\meles Clt)’ Lhools N
'--GRADI; LEVEL o  TIME ALLOTMENT rOR ASSI(NMLNFS t :
I\mdcxgartcn R ' No specific amount of time is, sugpésted
- - and . : o for homework: at. these levels, .2
Grudc One L : S B ‘ ¥
e : .
C. ...“ . ’ ; ) - ’ . .. ) i ‘. . ‘ . \ B -
. Grade Two o : . 10-20 minutes,. one or two days a week.
Grade Three " : f 15-25 "minutes; two days a week

- "Grade Tour < /:/' ' 15-30 minutes, two days a week
. /" o . L . .
Grdde Five .~ | - . -0 20-30 minutes, two or three days a weeik_,]

\\. — T - - - v / ; .k " v /‘",' —'-\\_. - ] - P z . .

e radez.% R A / T——%pminutes, _three to four days..a week’'

o . : f / . :
. b e . - { Biad i N
No homework assigned 6n : Ry . . . : ‘
. week-ends or.holiday$ :
’ : \. ] ../, s - . . ; . oy
~SECONDARY TIME SCHEDULE* 0+ - . (Presented for Your Information)
- T ‘ > g ; A o . - . N P i
- Grade .-Se'Ve“'/ o : \ 1/2 to 1 hour per day,, 4 days a week .
. N - N b; l . l! " v N " . .
o /rf’ v ,“. . -..» & .!' . T R .. ) - _ ‘. N " .
‘Grade Eight: . -1, ‘1 hogrtol 1/2 hours per day, 4 days/week |
RO AN L ! A LI I I
: (‘raci/e line - . .+ 1 to 2 hours per day, 4 days per week ‘ :
L. /[‘ - Nz N ) B . " . - - . ] - .\_‘n '
f@_Ch ades ten. - twelye - . . 2 to 3 hours per day, S days per week S
- ® ! \ .
’ . ’ ..' ’ e B . /'/';" ' T M . R . ’ . “
. T - v fos . oy o S )
* Junior and Scnicr Migh School Graduation Requl rements and Curricula
1961 Revision.  Los Angeles City Schools: A" of JInstructional .
* - Servicess Publi Latjon No. 489.  p..6. / : .o !
" > ) o LT . h B | : ’ : 5
’ ) \)' “' ‘. . . ‘_ - ) a ., . . L . .I R \ "' ; ] B ;. ‘ A . .‘-. ..l
JERIC o o 6T T
N . N A ] L;o ) ' . ' L N . . S . '&..v-/,/ , . -~ - .
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Iinstr. Serv. No. lEC-3 oo G-3-63 . : - 3

) 'llO'{\ﬂEWORK- 15 'PURI’(")SIEI“UL WHEN ASSTGNED ‘l‘() PUP| IS IN ORDIER"I‘O:,

Haxntdln,and extend ‘rood stud\ habits dLveloped in the LlasSroom
’ Strlegti1cn fundament al skills ~
o bevelop responsibility for completing tasks when due
Provide gpportunitics to apply work-study and reference skllls
Provide opportunitics to engage in creative projects and self-
directed activities ' - ' ’

\
N -~
N

THE PRINCIPAL'S RﬁSPON;IRlL[fY s To:

Dlscus< the homework pO]ILV wrth teaghers

u:velon with teachers, a homework program adapted to the-school
lmplcmcnt the -homework program

Interpret the homework policy and program to parents

Maintain a Lonthuous cwgluqtlon of the homework programs

_ ' \ -
THE ll AOIIR‘Q RLSPONSIBII Ity 1S To:" v e

1

Provide assignments related to Llabqwork .
Make available books and matelxals required for the : assignment
Make certain that pupils undcrbtand the assignments and the
) ~reasons for them . '
Teach necessarv.study and'wdrk skills
Check and evaluate the homework |

THE PUPIL'S RESPONSIBILITY 1§ TO: -
_Be sure that -he understands and knows how to do the assignment -
Have necessary materials at hand o
‘Take care. of and rcturn school hooks nEeded at home

v Follow-'study teehniques” outlined. by the teacher

Apply and practice skills.leamed in class
Strive for the best qual1tv of workgsof wh1ch he .is capable
Complete and return asqlgnments ‘on time

t
s 3 o - ‘ o IR,

THE PARENT'S REEPONSIBILITY 1S TO: ,
o/
Provide the child hlth d qu1et nlace and adequate time to do-
' Jhomework ¢ .0 :
Encourage the thld to do his own; woxk
Encotrrage the use of good stud\ hablts and thc “Comp letion of -
, assignments . :
“ Insist upon the pyoper care and;use of hooks und.mnterlagy

RJP :vgh

168 . o ‘ /
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For informéti

' Self-Teaching

Center, 1404

Sullivan Pre%
(Lharts only]

Early Explora
Pcabody Langu

Merrill Math

Language” Masft
Cards 1 390

Muth Wondérfu

Probrdmmcd Ma
Program

Modcrn SchOOﬁ
and Use-Over

‘Tang romath N'

R !
Pattern‘BLocﬁ

i
i

'quépnuffe R%ds'qnd Task Cards

1

-~

MacMillan Mat

Developmchtal

v

GQQDJUCkS-' Ay

Set or Numbcr
Mdth Workshﬂp

Llemcntalv Sc

L11TH STREET SCIOOL . | s

Consolidated l{st.of.instructionaT/Materials

on regarding IGE materials, contack Dr. W.IL. Shpcp,'
Regent Street, wudison Wisconsin, 53706 - &
N . .

PUBLISHER

rdelnb “and Math Pxogxmn‘h' Sullivan

tions ' ‘Denoyer-Gebhardt

I

o ) - N
age.Deve Fopment Kit L%vel 1 Américdk.@uidance Service

: TN
Skill Tapes Charldé E. Merrill

.Continuous,PFQgress Laboratory - JFapes -LEducational Progress Corp.
Individualized Math Cards (AA '§/BB) S?nger/Randomvause
Mathematics Labohatory Cards . McCormick - Mathers /’:

er Arithmetic Program- Beil & llowell - Audio Visual -
: / o ' Products Division

Arithmetic .Scholastic Book Services '

1 Records of Facys ‘John D. Caddy ;:Cunoga Park
th - SullJvan AqﬁoclthS _ . .3 --iCalifornia State Department
. g - ' /of Education e ”
Mathematics Stru ture S Houghtbn'Mifflin C07
ead Visual I B L
. ffJ.'Crcative Publication$, Inc.
S :,ff/ . / Creative Publications, Inc.
' ;“/ Cuiscnaire CO. of America
[P ) : s N 7 * -
h Activity Cards - MacMillan Co.
\Math:Cards , L _T’ Addison - Wesley (Canada)
: . : .- o Ltd. Webster Division

\ : / T McGraw Hill Book Co.

s| L.W. Singer Co., “Inc.
R 2ve l A ‘Ehcyciopgdia Britannica
hool Mathcmatlus Book 1 L Adddson;Wcsley Pub. (o, 1né.
. : . T

-
e
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CMATERIALS

Lewrning ‘about Measurements

e . Leu;n to Fold - Fold to Learn
Elementary School Mathematics

Mathematics Around the Clock
Making and Using Graphs and Némographs
Mirror Magic

_Programmed MqthesulliVan State Serices

\

Basic Addition "Book One
Advanced Addition Book. Two
_Subtrettion" " Book Three
I CMultiplication ‘Bobk Four
. Division Book Five
Fractions o Book Six
-~ Decimals ‘Book Seven I
: Measurements Book Eight et
- . Duplicating Masters
s MThe Six Wonderful Records of Facts"
3 gets, two records in each set
2 }Impe"ial P%imarbeath Skiils
(Reel. tapes,l) (Cassette, 1)
.2 " Imperial Intermediate Math.Skills
(Cassctte, -1, 40 lessons, 40 tapes) |
- lndividualizcd Mathematics
(Drill & Practice Kit)
 Simple Scales (Invicta)
Counter .Balance Fradtional Units
“Scholastic Program of Individual .
_ Arithmetic Instruction - e
' Edpcutibhal SenSory'Pyégrum]Tapéé
©%0 7 Trundle Wheels ~ , - . *
G

“Scholustic Book

‘__Mgh}m&a

PUI_&L 1 SHERS
Franklin Publishing lnc.
Franklin Publishing Iﬁé.
Addison-Wesley Publ. Co.
FrmmlinWleiﬂﬁngInc.
Frank{}n Publishing Inc. "

Franklin Publishing Inc.

wSullivan_Prcss

Sullivan Press

Sullivan Press

Sullivan Press .
SuHiwm Press
Sullivan Press
'Sullivan:PrGSS
Suflivan Preés

Sullivan Press .

“Houghton Mifflin :

John D. Caddy’

[mperial. Instrictional Learning

‘Imperial Instructional Learning’

3

Singer § Random House
B L

&

Math Mcdia

Math ‘Media f,

~

Educational Development Center
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Chalkboard Compadies

[N

Chalkboard Protractors

Abacus

Atﬁribut? Blocks
Geomctric Shapes
Try Task Sets
Pattern Blocks
'CeomZtrfg Figures and Solids £
.TLQ Tqé Toe: | |
Kognt—N-Kﬁbe
-Plustiq Coqntgrs‘
‘{‘WOOan Pégs
:Pfaget Program

L

Early Childhood Discoverey Materials

v b

Starting Out With Pictures : ~

S."R. A. RgadihchaB'-lla

. S. R A. Reading Lab  1b
TR -

S.vR. A.- Black History Kit

Spect rum MachIlaaneading‘

¢

Andio‘gbading Progrcss.hdbpruto%y o
.'Turgét Blue Strucfh%al Analysis Kit
- Listen & Think Lessons™< Lev. C & D-
Reader's Uigcst Skill Builders
hn Control[ed ﬁcuding Study'yuidc.& Film
Strips. " Lev. “,D,§ K '
':-jdoal'Vowél‘Tapcs
Phonics We-Use (Learning Games)
S o I
Word Guames -
Qo
171

*'he MacMillan Co.

PUBLISIIERS
Math Media

Math Media

Co
Houghton Mifflin

Educational Development Center
e : s
Webster

Nﬁblé and Noble Publishing -

e

McGraw=Hill _ N

—_—

-3

Creative Publishing Inc. .

Checkline

Milton Bradley
Milton_Bfad}cy :
MiltonjBradlpyv
. A
Américan Science:§ Engineering
Thg\McMillian Co. |
Harper G.ROW_Publishéisﬁ

. PR ) N .l‘
Science Research Associates, Inc.

P

Fducational Progress Corp.

" Ficld Educational PuBlicatiohs,

'

E.D. L./MgGraw-Hi il

Reader's Digest Services,. Iné.

£.0. L. /McGraw-11i 1 1

fdeal Co. ) e

Lvons & Carndhan Inc:

Teacher. Developed

P

© Sciefice ‘Research Associates, Inc. -

" Science Rescarch Associkates, Inc.




o
MATERIALS - | B "“_‘ N _ RUBLLSHERS,
- Audio Réudihg Progre#s B EdUcatfonal Progress, Cofp.
2 :ﬁu: . Phonics Prucficc Progress ; 'Harfour; Brace GVW6rld;Inc.
- Language Dcvclopmgnt Pfogram ‘ Ssjcntific Research Assoc.
2 Bowmar Primary Reuading Series .. . Bowmar
A . :
ldeal Charts (initial & final con.) ldeal Schoci Supply Co.
Foéusidn~Sclf—AwureneSsV | Sc;entific Researca Aésoc:
S.Y.U: Educational Multi-Media ) " Singer .
Our Chfld;en's Heritage ‘ - étorytdons, Inc. -
3 "Prima}y Reading Program ' | Imperial.Instrucfionai.Lgarning
-2 Kit A‘LangUaéeb o - . T Ginn
; Liétening Skills-Prégram‘ ) : ’ Scjentific;Reéeéréﬁ Asspc.

3 Listen and Do ‘ 'ﬁo;ghton.Miffljn

2 Reddiﬁg Lab la 1 Scientific Research Assoc.:

2. First Tulk{né Story Book pr_ o : '\{ - Scott, Foresman N

S Ao | . -Black - Lo
2‘-iC;eutive Reading Program Level 1 .  § Harper Réw |

3 Fi?st.Talking Alphabet :%aft 1 -~ ~Scott, ForeSman‘f j'5

’ 3 First'TalkjngNAlphabet“ Part 11 o o , écqtt, Foresman |
‘ _ . . N
B.RﬁS. Series T I Scientific Rescarch "Assoc.

- ﬁ’ThefthildJS Wdrﬁj, Foldéut-éqﬁies : . i Sciéntiffﬁ.Ré§éaréh Assoc.
Tales by Rudyard Kipling {: S _S;ientiéic Research Assoc.
.Targct Yéllaw F{eld Reading'Ski}i Progr%m E Ffe!dvEducatiohél Pub. |
Géﬁtiﬁg ch@y to Read . -\_°Q Houghton Mifflin

!.“ MSpccch—to’—Print PIJon_.i.cs' B H'g\rcogrt-Braccﬁ’g& ’Wor-lvd; Inc.

' Learniﬁg Lettcr Sound Filﬁstrip,.; - : Houéhton Migfiin -
. . : : . ' 0. .
. Edgeﬂll (Mathematics and Ecdlogya_' ) ‘ ?Légrﬁihg.kchieyément,Cdrp.

*172



MATERTALS .
Cbnsqnant Kit B
Child Craft How and Why Library:

Pacesetters for Reading

<' Lndividua1izedﬁReuding Kit, Grades 1

e

{ Torchlighter (Ind. Reading Kit)

‘Modern Arithmetic Series-Grades 1,2
* Developing” Number Experience-Kit A

Owl Books

R WOnder_Why”Reédérs _ \
Bowmar‘ReadithIncent}J% Program
.Rheem's;RchediaL Reading: Progran

Sbgllihg_ﬁ_Lcarning.Udmcs

ook L m———i

| Word Building Cassétte Tapes

Show and Tell

’2’5

-

.. Fun with‘Rhymés, Opposites, “Beginning.

¢ Sounds -,

»,

- Kindergarten Manipulatives ..

First Grade Manipulatives

&

PUBLISHERS

Ginn and Cohp@ny
Field Ent. Ed. Corp.
.

v
A b
o

Troll Associates

Scholastic

Harper Row

McGraw Hill - .

ll61t, Rinehart—§ Winston

Holt, Rinehart § Winston -

‘Jlo1t, Rinehart § Winston

Bowmar Record 1Inec.

Rhcems | - A )
' L -

Lyons & Carnahan

tdeal

General Electric

Iistructo S

w

Educational Reading Seripe -

Educational Reading Service

&7
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_Emphasis on ecarly-verbial expression, reading, discussing ideas in the presénce
of children, poetry and music arc all valuable. Parents should read to child-

0

SUGCESTTONS “FOR PARENTS. OF ABLE CHLLDREN
;
by John Curtis Cowan

©

They are still children. lh v need love hut controls; attention but discip-

line; parental .involvement, yct training in self-dependence and responsibility.

ren. There should be an emphasis hy parents on doing well in school.

arents can see to it that thc’gifted child age six or.above has a playmutc
who is as able, cven if he has to Be "imported" from some distance.

2

The role of good books, mngazinos and other aids to home lcdrning, such as -

‘Parents should be e$n0‘fnllv'careful-not to "shut up' the gifted child who

encvclopedius, charts, collections, etc., is important.
[ . : . ‘ . s . .‘i

Parents shculd take the initiative in taking able children to museums, art.
galleries, 2ducattonal institutions and other historical places where
collections .of various sorts*“may enhance background learning.

.

“asks questions. In particular, he should not bhe scolded for asking. The
parent may, however, insist that questions-not he asked at inanpropnriate

~

n{drreLt the th d ro»n resource that ¢cin. . S . J

times, and he may “require the child to sharpen’nr rephrase the question =o
as to clarify it. -Sometimes que<t10ns should.not "he -answered Lonmletely,
but the reply should itself be a questlons which sends the child into some
larger dlrLthon When the parent “cannot answer the questn?ns he should -

2 e
N
|

‘ There s a dxfferenae hotwecn pu:hlup and LnteIIELtual stimulation, Pdrents

should avoxd "pushing! a child into reldlng,'”e\h1h1tlnp” Tiim hefore others
or courtlng undue publicity about him, On the other hand.: parents should
seck- in every way to Serullte and widen the child's mind, through §u1tahle
expeerncqs in books, recreation, trﬂvelnund the artse

— H B

The Llfted thld usuallv has a wide and versatile range of interests, hut’

he may. be somewhat less able to concentrate on one arca for a long time. -

'.larentc <hou1d encourage children who have, hobbies to fnllow throuph on

them, to plan and strive for creditable performance and for real mastery,
ather than &g01ng through“ a lot oF hobbhies or collections in a short tinme.

‘deents shoulg\av01d dlreut or 1ndlxegt ‘or unxnokcn attltud(s that fantasy,
ﬂ'oxlklndlxt\ unu%ual que:tlons, imgginary. nla\m:tes or out of the ordnnaxw

mental prouossek\on ‘the part of the child are had, different or to be dis-

his sense ot humor\"'u

. . N ' . ST o - s : '
}11ent> can d\Old over-structuring chid ldren's -lives so thut'thoy don't. have
oany.. free time. Somethmes parcnts are concerned that pifted children sjpend /

E

.

R A rimext providea by eric [

O

Mc

o

“icouraged. Instedd of laughlng at the thld Taugh with him und seek to chelop

&



.-Suggestions for Parents of Able® Children (Cont.) .7 Page 2
4 ‘ . SE RS _ ‘ R

¢

some time in watching TV or. reading comic books. . While they should not
. \
spend all their time doing so, they cannot be expected to perform at top
_capacity at all times. . ,

Gifted children are sometimes impatient of conventions. .Have a frank talk
with your child about, the importance of conventions, such.as driving on the.
right hand side of the road. Then point out other conventions of polite-

- ness, manners, courtesty und regard for others.

‘

Whenever possible, talk things oot with him, especially wHen_there has
been a disciplinary lapse. He is- much more amenable to rational argument
than are many children and usually has a well;developed’sense of duty.

G1ve him the stlmulatlon of prlvate lessons in some skill in which he excels
See ‘that he has social membership in worthy groups.. Encourage special -
experience$ outside the home'such as traveling alone or visiting. friends
- overnight. ‘Try to give him the chance to talk with an adult authorlty in
some lines that 1nterest him,

‘ Take time to be w1th h1m, listen to what he has ‘o say, to discuss ideas
. with him. '

Be a good example yourself and try to find worthy adult model’flgures of
S both sexes outside the fam1ly for h1m to know T . o I

e

: MMSupport the school efforts to plan for able ch1ldren Help"to interest the
~A-—=77"" " PTA in the problem. ‘Support study groups on glfte& chlldren Encourage
- cooperatlve endeavors among other parents o o ) . i O

hY
. P
> ";""“:3;:;
N

s

"“ARFA B B N h
:Couseling and. PsyChologlcal SerV1ce> T e : :
March 27, 1973

] . .o 8 . . N . . . . ¢




o [0S ANGELES (NIFLED SQIOOL DISTRIGF
' Administrative Zone B ' '

I11th Street School
1630 L. Jlith Street
’ Los Angeles,, Calif. .
90059 s _

Dear . : . R
Oidr mid-year Teacher Parent .Conferences-will he theld:from .January 16, to —

[

Januarv, 26, 1973,

ey . . 3

o

e

I have scheduled a conference with vou and vour child for
. ' Dav

. » '
- Date . Time o ‘ . )
: : 1 . T . . f
. . < . - . . . % . -
[ am laoking forward to meeting you-at this time. ‘ e
Please indicate helow if this time s ..eon\rjeni"é‘n'f“ for vou and retury the
° Lo T - '.:!'- . .f,:v\’ ,
_tear=0ff to s¢hool with vour child:
- Sincerely,
[y > .
- a Y t . s
\. S s
. P Teachen :
et e da il el S it i ittt et b S St ‘f_‘.‘“‘__"""""‘"’""“"1 “““““
N : (Tear-oft)
« PMlease complete and return to roem ' S ;
(Check one) . > o - ’ . ‘ Y i
e . ‘. . - \
_ Fhe time. vou snegest is convenient. - ?

e e = a8 e . . .

T1we

- ) . -t F/ . . . o -l - - \
. . ) i - L IR
TTheld s name oo - ’ SParent s Name '

ke~

L RiC

¥
RO A .70 Providod by ERIC




i , -
& . . ‘ ‘
. a The Conference Intérvigw
; . Pbtnters
. L ReY}ew the pypil's;recérd before the interview.
° 2. _ . quedule the conferencé.in é'éetting of'd&ivacy‘and cém%ort.
‘ W . . : "
I J'G;eet'the pafeﬁt in a friendly, normalemanner. ' ' '
‘ g, . lse a ”warm«up;| gopic'to:open the discﬁssion. i ’ .
5. ‘Ekpiajn the pumpose 6F\the conferenc¢ (if this has no?wpgen,déne:bx;;u;”w
E other meaﬁs). " | | | o
»m:y/féf 6. S"MékéqﬁcatAi notes fof Fdrthcr invgétigatibn.
7. ! Sélect fhe pupil's strongest attribute:' fhi% will serVelés'élcu-
~ shion for the 1eé$’;omplimentafy infofmatiéﬁ; ifiany. f\”“»-nkh
PR ."3'8., ", When conflict occurs between the scﬁog}'s obsetvations and thqse o;‘
_ thé parents, stbp to analyze the uﬁderlfing reasonst§\m ' §
9. . Avdid;EIViné aq!;ce; substitute instqad‘an analysisuof.phe sitﬁétigb;
10, Summarize the élaiﬁsis Of'the;ﬁh}id's;prégfess. |
"~li: fbiéﬁ next stcps which will include.an aésignmenf for the'pafent and .o
S .9 o ) o 3 LT
: thebscﬁqgﬂ. It is usually advisable to ask the parent to offer his
”suggcstidns bef6re offéring ppsﬁibig altérnativeSl' : .|'. '
12, ‘The conferénce éhould'alwaYS'éhd with a,feeIinQ df.éooperatioh ahd;
e, e T e . ) e "= _ ‘ e

e -

assurance that the door is open for possible7€Uture;meetings;‘"
o ‘ _ .

o

- - :

Hétch;;Baymondil,,Guidance;Sefvicesnin the Elementary School,

.‘ : . . L ~ . L N : ;’h
T~ T _ T S . é?_‘
Wm. €. Brown CBT\\\\\\\\\; o ’ Voo
: . _ . - , )
. T - — T BT
. J'
A
(s




o - - ) ’ b"
i g
Parent. Conference Summary Sheet
(Jan. 16 - Jan. 26). .
Teacher . » Room Grade Enrollment .
- . ) . . ’ . . o : ' S .
Parents contacted - _ . -
. ! 8 . . .
Parents responding ’ : - - 4 - !
. ‘l . ) N . - .
l.-:arenvts bf%ll.llng \to respond .
Pupil Conference| Record mailed to parents - ' . e
Teachers, please complete and return to couselor's office by January 26, 1973,
| . : - o .
i . : N e T e e e el
¢ W , . . . . . .
s Parent Conference Summary Sheet \ -
L ' o (Jan. 16 - .Jan. 26) -
. L N * - b ° . .
‘Teacher. ' .. Room Grade Enrollment )
Parents contacted
Parents responding
i * R B ‘
‘Parents failing to respond R
Pupil Conference -Record mailed to.parents. v " . T
'al : AB ‘ N Tl o b o
Teachers., please complete And return to counselor's office by January 26, 1973,
S - __Parent Confercnce Summary Sheet ) .
R B : ' : ' - ’
. . ) o . B ) . N
- . ) o . (J an. 16 - J an ., 26) - T e e ae e e o e e et
Teacher ' . St - Room > Grade - Enrollment
S . . - L . ' o ’ : g 8 ° )
e ~ Parents .contacted ' Lt )
' Pdrents responding = - .
..«2 Parents failing to respond = - ) e
L TR .

Papd:l_Con ference Record mailed to parents
LT N ’ .

-Teachers, please complete and return to counselor's offfice by January 26, 1973,

PAruntext provided by exic il




_ One Hundred Gieventh street School ,
SO ’ . 1630 East 11lth Street . ,
: ' ‘ » los Angeles, California 90059 :

¢

-Name - o .
o » / o . ..._—“ .
: o Pupil Conference Record
’ : . Academic Achievement
' N . *oa

Math. = . ¥ o . .' . .

. - - . v —
R . - Has Made 1] - Needs to - § Not Applicuble -
- fmprove ¢ -Iskill to be intro

Strands - | improvements
1
. . I Ia
. C . !
Numbers and Operations
Geomet Ty . S o ,

.o : | . - 5w -
Mcasurement ‘ i : Vo _ . .
Applicutions of Mathematics —

Statistics and Probability ‘ T .
i T o ! S .
N \ SCts : ‘ . i ) L . ’ Ce
] - = : . By ‘ AR s ' B ,._.‘._2.-,»'_..___ e 1 R X X N
\Functions and Graphs S ; . R

;?tf YLoqfcal Thinking
| brobiem Solving = ‘
. .
i .. . i

~-Attlitudes and Behavior _ _

(L

R\
A -
;“. E de- . R . T = - - ” N e
L o o Conﬁlstently Usually® / Secldom -
: "Works to best of Ability : . | o B T
- - : v P L,
A L 7 P T .
~Sholys Appropriate Behavior . | P ' oL e
/ \ ‘ X o -.f_ 4 . /. . ; .
.Special Parent-Teacher Plans or Suggestions® - - .. . Do ;
LT ) . 9 . < ]
/ ' 1 : : S . i
\ ; o " o R C . 5
‘ ¥ o K ' | : ! ‘]\ : C
. \ L e A‘f ! : .
= ! — R e s
;;"' . [ - . . . .
Teacher . Parent o T
[ iz ! — - . ]
O N N »’E',—‘—“/—'ﬂ——
\‘ e N . .. K
SN L vy | i
. i - . . v__,,/;'-“/. . A\ :,A__ - Q_;:“
! . : _ e T A
H N / .




s

is LI ARN IN(V}""A(.'I‘I VITLES

7/ /

AT THOME

5

-
[

Reading; Lanpuage, Writing,

)

-

T

Speaking, LpstenlnL, Ar1thmet1c

SpellinQ R )_ .

/
“ehind will:

Topic Activity »olarent wills / ,
! ' / ‘ Lo .
Reading Recogniziing Games may bepin whild travel/ Participate in pamés i
-alphabet letter names ing-in car, t akxng/(dlks, o —ldentJFv speci fic lettcn
s ‘ cookingy quchbagv/ © from among many.
-watch for outZof-state j | “Make up own gines,
li censes -and, read plate . count every Toyota with
. t -read street dnd trdv(xc St ns license that bégins yifh'
. P name letters P.or N or B, -etc. |
ol i -read lahels oqlfood, name . - ’
d i i fetters ' ) N
“—phon}cs ldentifying - “-on direction from teacher, -Make a collection of
lcttcr sounds 7 help child review consonant things- heglqnlnq or_ end-
o and vowel sounds. ing with onme sound. o
e —nrovide'mntprldls.— newspaz - -Illustrate pictures of .
v _pers, magazines, gﬂper,“ th1nuq with one; heuxnw
Sl ft cravons, :o)uo R _.nlng or endnng sound
o -check work or assist to Let v .
i started. S R o - )
. ) : E LA .‘;;, ) l -
-vocabulary Reading for -Take child to lihrary. -Choose hooks on his = °
"deve lopment enjoyment ' -Oet'a personal card? level and ‘that are fml' )
ﬁ —S)pn for child's card. - .to read. : .
i -Check ‘out books for nersonnl =Visit llhrarv reEularlv "
; reading, T -Read ‘to pther%
R ' 7 -Talk about the storv hlth —Share‘xnterestlup hooks -
' o chird. . with class.
S C —\sslst\ghlld with skills" of  =Use Iibrary 0.
‘ . - checkingtbooks in and out and- ]11ustr1te hooks via. .
of "™ocating books by topic plctuxeh, ereative poems,, a :
- and number.’ s dor storjes. - '
~Teach chi1d -responsibility of . { /:///>/’//‘ :
»carinn for hooks. By I
“-Check out books for re1d1ne””’< b
. - / M -
hlth thld ________ T .
. i S ~ N
T [ S e . - . Fo e B o
" Speaking .- Telephoning Devclop dinswertng pattern such .Take| turns at heing
“Writing ‘ ' _5‘ as: "lello, Hall's home' John  answering'secretary: ;
Listening - ~ | speaking. ¥ho's calling please? -Folloiv through by - o
b ' v ) 5.'Just”a'momentJ. Mav [ take a Ldlllnﬂ perSOn to _ ;
,;. message? He (she) is not here. telcnhone or writing .
N I Thank vou. Goodhye ' m?xslge for later '
- - 14~ﬁ~u-”r0v1de onn01tun1t|es Fox~uhjldw~del|vervMW el
;‘ tq perform task. .
. s . -Provide nad and DOHLII for ) g
o ‘ messape’ ertln“ . ‘ !
S . . 3
R ) . S B . , ' P ‘
: / i K ‘\ R //’
o ; : - o . o ¢ & !
E ?C“ ! S ' \ "
’mééﬁﬁﬁ L "»///YSU = e v




. . g N .
’ . , : - . _ n ,. \ ""~”"
N ; : : : L e
. a Topic Activity Parent Nill;‘ - ' ‘ <Child'willr : .
X* . SpeaKing." Holqgng a . Develop greet]ng patmern For_ s Take turns - at answer-'
a Listening . conversation . visitors, such as: ' (After : ing door. - L
o . S~ 7 checking identity with pareats) - -Learn to. ask; “Who ‘
" oo L + . - '"Please come in. Sit here and is it, nlease7” and
I . ' . I will get my motber (father) . check with parents -
S T e .~ May I take your hat (coat)V“ be fore opening. door
v i - o ”My name 1s John "ol go'to -Talk with visitors .
T e ' : . ' - school." . until parents- enter.
B . fe e S '-1”13am‘in the, . . grade.'"" Speak 1nte111gen£ly
. o , 7 / DR sdn answer\to a
i T . S S W ' questlon Llsten
. DR e attentlvelv to visitor
o S e, : SO0
s :
: V\ertlng ertlng thdnk Set <Landdrds of maklng wrltten Recall what person’ . *
TN Spelltng you-notes or’ ;‘tresponse for gifts or other ’ ~ gave gift, o
o letters: - acts of kindness. . .. .-Decide.what is cot
O ‘ S -Provide paper; pen envelopes, } important to write.
e ' e ;and stamps . a. : <-Use proper form for
- e U -Assist with content of Mes-. - letter writing. '
cave o o . sage.. -, "~ -Spell words p Operly
| S ’ . -Provide dJctlonary to. check L, (Use dlctlgD&{” if -
A ' , : spelllng | o s -~ " necessary.) - A
®=m( Spelling , Making weekly Probide opportunltv for Chlld Listen to items a§ﬂ e
Writing: 2 grocery list to’ record groeerles needed. - pagent names. o
, Reading Outdoor. planting: Provide -materials for“wrltlng, ~-Spell and wri .
v Listening  Cooking .. mcasuring, 5nd planting.. . correctly" e;:Egkg m.
- “Arithmetic Height .and - -~ Provide opportunltles For chlld -Read grecery adsf\\
RN S i welgh charvsfto perform bractlcal activities - -Read rec1pes and
q, ; _ ; ] * Give® qu1ckge mental dylll on’ ) :'learn how to mpasure
e o R ‘basic arlthmetlc Facts ) - accurately. i
‘ o ' BEERE \ - -Learn tq read the--._
R ; yard stick and spales
N . (hathroom) '

d1re¢tlons carefully-
on.seed package.
' -Use basic ari

| ._J . ) Y QSkllls.'
.. v, R .
. % .
! ) c ] .
! ! L ’
..__..— "
R ,
. ? ! .
' ¥
- 4
) A — = e il - [ A I
“ — . ) . ) . B LI : ) . L . . " ! " ) . v‘ :
Y - L . - ’ N R Tt ) B . _.'- . . . . S ) A . - mf T
B - .,.“:A . ¢ .‘. i ) . , : ;ﬁ; ) [ ) - - . - L . . t
v ' o . R ’ LS o N : s . - o R
o ’ ' .
: ! b o
. Y o ’ . «
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. [PROJECTS FOR RAPID LEARNERS = s

i
. - a
[ c ! . .
I .
!
1
i

-
El
n

1. Art Sponsor - Arrange for local stores, banks, and libraries tg exhibit
chi ldrenl's art work. - o y S .

S

Collectors for Charity' - Collect.and mend hooks,\magaZLnes "and gameszfor.
distribution through local agencles - :

3. Community Liaison Personnel - Recomménd ne1qhhorhood personalltles for a
Community Hall of Fame. . Stories written bv ch11dren .can be
featured in school newspaper.

4. Denutxes for Cleaner Communities C Make anti-litter posters to be displayed

Jin nelghborhood stores. They may -write to the .local sanita-

tion department to request - the placement of addltlonal l1tter,

o cans

- LA S o ‘
5. mLibrary Promotor_- May &ncourage more use of the local library. - . -
a. Interview the librarian. .
b?  Publicize special exhibits.' - ¢
c.
d:

. - Arrange for a tour through local llbrary & L
N : . Help to "advertise':new books, old.favorites, magazines
e ) and record1nos ‘ o . . —_—
‘6. Trip Consultants - Invest1gate the neighborhood and prepare a ne1ghborhood
di rectory. Include: - L
- . : . o @
e : a. Pfstzgnd'nresent hlstory of the commun1ty '
— b7 I'Tansportation and communitation facilities.
o - .7 c. Services for protection, health, and recreation. -
I v . -d. -Names_ .and locations .of stores that seLl repair- and
o el T, S ‘service- commod1t1es S ' P
7. Resource Cart Operator ~ Collect mag321nes pamphlets, pictures,” clippings,
’ , - _ ,equ1pment and >l1des center1ng around a theme Examples:
a,; Hobby Wagon s bY Special Book Exhibit
c. Plaht Cart - L s d. . Ihteresting'PLacesifn-Wheels "
a8 Thought Provokers - Sew. up school contests w1th questlons and activities,
o =TT : such as: ' - -
. @ ) o VN . . - i : E .
B o Lo e T S e e ) e
oo ' a. Solve the .science Formula. : » . ‘
NPT S b. Who.is the Mystery Guest? (A picture of a famous person- . . -
T , ' : ality can be shown weekly.) . L o -
g L - c. How many beans are in the ;jar? - C a ( ’
.. . a ’ ;‘ K ‘
° ‘?‘:Q\ _,,ﬂ.'|
’ et ; »

L L - A =
’1“RJKZ S _ : : - L. r : o
% - . . PR . . R . - N . s "
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'% . .TEACHIVG AIDLS AND MA YRIAL FOR HOME USE

. /
, - = MATi
\ - : T——ﬁiﬂf’ . o
ftem name and number : - Skiﬂl‘ T T Manufacturer
] - \ : R - -
' _AdJLt1on and Subtract1on. ALl NumbcL Fauts . Milton Bradley .
' Wheels - \‘ . : } . . ‘
C S i ,
'hm1tifactor H : ‘ 'Multhpl17at1on Fact , London Enterprises .
. ! | - ‘ Cs )
iMath-0-Matic | One for each Rggcess. Peter § -Paul
S i Add1t1onJ Subtraction,
- . o o R Mult1p11cat10n:
\ ; ~— .
Multlallcatlon and Division All Vumer Fﬂgps : : Mi 1ton Bradle
I _ Y
Wheels ¢ 3 , - .
ThewWinniﬁgwlouch ; ' : Multiplﬁcatiﬁﬁ*" . ¢ ldeal o
i Tic-Tac-Toe S | ‘Additi?n S Checkling |
Visual’Tutor , '{ e , hhdt1n11c1t10n Facts Visual Tutor-. T
~“Tower Puzzle ) Lerica 1 Tthklng.m—f" - Creative Qublica;idh
Tangramath \4 ‘ . ~Logicab Thinking Creative Rublication
RE ADING : o
. S Coa S - A
Croséword.Puzzles Elementary Enric%ment ' Ideal
bl . : . oo . .
Maglc Cards - S v / Ideal
Final Consonants #77 : ’
~ Consonant Blends and D1graphs ,ﬁ2792 o
© - Vowels #2742 ,' o S
ST = Class1f1cat10n --Opposltes —-‘Sequences #2712 l
: / B
) Rhym1ng Pictures for P?g Board #2694 - ’ _ Lo Ideal
i “"Objécts that Rhvme, - B i o
Building Lettérs | [ o
4. Lower Case letters - /
;. Capital Letters .
KLnebthetlc Frace the Letters Cafd‘ Instructo [ducationa’
i~ k S o :
o P _eption rm\ Cards . #7915 . e [deal !
{ ,;_ Peg Patterns f _ '
S Make a-Word , : ‘ _
' Letter Forms ; PA ey 5
Make a Shape \ e ‘
L e . . 8 o
Vowaﬁcizds " ldeal
Consonadt'cards ‘ - - - o Dolch
}J ._\ ¢ k83 i
N\ } '




Teaching Aides and Materials, cont.

Reading

Item Name -and Number . Skill

Reuding Readiness Games 1 &2y

e A-Word Blends : o T .

-Places where the téaching aids and materials may\be obtained:

Popper Words (Basic Sight Vocabulary)

'ﬁhpnic Rummy #2156 sSets - K,B,C,D,E.

New Phonetic Drill Cards #2209 .-

‘B-Word Prefixes
= S\T?TﬂTP‘ Flip Calds

2 :
‘o

v 1. Educational Materials & Supplies Neely S

T 5950 South Broadway

o 750-5011

2. ESSCO Educat10nal Supply Co.
2825 East Gagé ‘Huntington Park
. 583-7341 :

3. School Service Co. .”
647 S. La Brea
< 933-5601

~ Kenworthy -

. Manufacturer -

[y

Dolch

Kenwofthy,

Fals




